Transition Planning — Supplementary Materials / Aspel/2005/3
Student Dream Sheet

Student Name: Initial Date:
School: Teacher

Review Dates:

Anticipated Date of Graduation:

The following questions will be used to assist in transition planning activities and to
determine post school goals.

1. Where do you want to live after graduation?

2. How do you intend to continue learning after graduation?

What types of things do you want to learn after graduation?

Where do you want this learning to occur?

3. What kind of job do you want now?

4. What kind of job do you want when you graduate?

5. Where do you want to work?

6. What type of work schedule do you want?




7. What type of pay and benefits do you want from your future job?

8. Do you have any significant medical problems that need to be considered when
determining post school goals?

9. What type of chores do you do at home?

10. What equipment / tools can you use?

11. What choices do you make now?

12. What choices are made for you that you want to take charge of?

13. What type of transportation will you use after you graduate?

14. What do you do for fun now?

15. What would you like to do for fun in the future?

Source: Cleveland County Schools, NC



My Perceptions of My Disability

My primary disability is:

Describing My
Challenges: My secondary disability is (if there is one):
On my school work such as assignments, projects, time on tests,
grades:
My Disability’s | On school activities:
Impact:
On my mobility:
On extra-curricular activities:
What works best, such as aids, adaptive equipment, or other services:
Supports
What does not work best:
Setting: (distraction-free, special lighting, adaptive furniture, etc.)
Timing/Scheduling: (flexible schedule, several sessions, frequent
Accommodations | breaks, etc.)
That Work for
Me

Response: (assistive technology, mark in booklet, Brailler, dictate
words to scribe, word processor, tape responses, etc.)

Presentation: (large print, Braille, assistive devices, magnifier, read or
sign items, calculator, re-read directions, etc.)




My Post-school Goals for ONE YEAR AFTER GRADUATION

My Goal:
Living

School’s Recommendation To Achieve Goal:

Accommodations and/or Supports That May Assist in Achieving
Goal:

My Goal:
Learning

School’s Recommendation To Achieve Goal:

Accommodations and/or Supports That May Assist in Achieving
Goal:

My Goal:
Working

School’s Recommendation To Achieve Goal:

Accommodations and/or Supports That May Assist in Achieving
Goal:




Worksheet 1-1

Understanding Self-Awareness and Self-Advocacy

Student Date

1. Self-awareness -

a. What are some things you do well?

b. What are some things you need to work on improving?

c. What are things you enjoy doing? Why do you like these things?

d. What are things you dislike doing? Why do you dislike these things?

e. What is important to you? Why?

2. Self-advocacy -

Places and/or situations I might need | Something I need to know about myself before I can
to self-advocate: self-advocate in this place and/or situation:

a.

b.

Other things for me to think about:

What do my communication skills say about me?

Do I use appropriate body language and tone of voice when I talk to others?
Do I make wise word choices when I speak to others?

Do I feel confident when I talk about myself to others.



Worksheet 1-1

Mike’s Story

Mike is a 17-year-old high school student who has a learning disability. He attends the
general education classroom for all classes except English. He has always had a difficult time
with spelling, reading and writing legibly, he attends Ms. Jones special education classroom for
English. Mike has heard his teachers and mom talk about his IEP, but he is not sure what that
means and has never been interested enough to ask. He also knows that his mom comes to the
school at least once a year for an IEP meeting. Last year his special education teacher invited
Mike to the meeting but he hated the idea of sitting around a table with all his teachers while
they talked about him. This year his IEP meeting was during his lunch period, and he did not
want to miss hanging out with his friends to go to a meeting.

When Mike takes a test in history or science class he usually goes to the special education
classroom to have Ms. Jones read the test to him. Most of the time he does not have to answer all
of the questions, just the ones Ms. Jones or his classroom teacher has circled on the test. He
rarely is required to answer the essay questions on the tests. Mike does not really understand
who decided he would take his tests this way but he likes it because it makes the tests easier.
When he finishes his test Ms. Jones puts it in a large envelope and places it in her desk. The only
time Mike sees his test again is if he did poorly on it and needs to make corrections.

Mike will be a senior next year and is looking forward to graduation. He plans to attend a
local college after graduation and believes he should do well because he has always earned
passing grades in his classes.

Notes:




MName: . Date:

Self-Determination/Self-Advocacy Checklist

How well de you know yourseli? How well do yon know what you like or prefer for yowrself? How well do you know
what you valae as important in vour life and how those values affect your decisiona? How well cwn yon tolt others ahoant
yourselfi—yonr ateengths and weaknesses? How well cap you tell others how they san be suppostive and helpful to you
when you need help? How well can you look at your life and make changes when you see things you want to change?

The checkiist below wil help you know vourself better I these areas, Answer as bonestly as yon can. H you don’t know,
yoi may say that you don’t lmow by cheeking DR

Deseriptions of e Sehanol Hooae/Convmunity
Yer Na Yo Ko DK

I can describe my strengths. ] L 1] [} ]
I can describe oy weaknesaes, ] 4 [ L] ]
I can explain my dwabiity kahel. ] ] {1 L ]
I can explain what I need from sperial education serviees, 1] ] D ] []
I can explain how T learn best. ] ] O ] []
I can expiuin what does not help io learning. D ] Ct ] [l
I know my intorests. ] ] [l L] (]
1 know my valaes, 1 ] I ] L]
I can ask for kelp without petting upset. ] O 1 1 ]
I can astate what [ warpt to learn, CJ ] I ] L]
I can state what I want to do when 1 graduate. O O C ] L]
I can stafe my rights a9 4 person with z disability. Cl ] [ [ L]
I apeak. confidently and with eye contact when

Lalking with athers. il ] Ll ] i)
T can tell teachers or work superdisers what I need

to be able to do my work. i L] L) i el
I Imow how 10 Yook for sapport or help. (] L] [] ] {1
I know how to set goala for myself, L] £.] -] i 1
I know how to get information to make decisions. ] L) ] {7 ]
I can aelve problems that come up in my life, ] ] O il 8
I can develop a plan of action for goals. O £l ] 1 2
I can begin my work on time. L] i [ [ i
I con atay on 2 work achedwle or tine plan. U 1 i LI O
I can wurk independently. (] LJ T ! O
I can manage my time to atay on tasks until they

are done. i {1 il 3 [l
I can compare my worlk to a standard and evalnate

ils quuality. ] I {1 3 L]
1 rem tell when my plan of zetion ds working er not. [} [ ] [ []
I can change goals or my plan of action. I ! ] Ll [.]

Salrce; Transftior Planning laventory, by G, Clark and 3, R, Patton, 1998, Austin: TX: PRO-ED. Copyright 1958 by PRO-ED, Inc.
Beprinted with permission,
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Self-Determination and Self-Advocacy Skills Questionnaire

Student Form

Student’s Name Today’s Date
Grade Age
Anticipated graduation date Disability

The following questionnaire was developed to identify your level of knowledge and skill in issues related to
self-determination and self-advocacy. After reading each of the following sixteen skills statements, please
circle the one number that best describes your level of skill.

1. Ican list and discuss the academic accommodations | need to be successful in high school.

1 2 3 4 5 6
Not at all All the time
2. I can list and discuss the support services | need on the job in order to be successful.
1 2 3 4 5 6
Not at all All the time

3. | am able to independently contact the adult service providers that | will need to help me reach my
employment goals.

2 3 4 5 6
Not at all All the time
4. | canindependently request and effectively use academic accommodations in all my classes.
1 2 3 4 5 6
Not at all All the time
5. lcan list and discuss the accommodations | will use to be successful in my job.
1 2 3 4 5 6
Not at all All the time
6. |can list and discuss my rights for reasonable academic accommodation under the law.
1 2 3 4 5 6
Not at all All the time

7. lidentify myself as a person with a disability in order to get the support services | deserve in
postsecondary education.
2 3 4 5 6
Not at all All the time

8. Ican list and discuss the support services | will need in postsecondary education in order to be
successful.

1 2 3 4 5 6
Not at all All the time
9. | can state accommodations | need in the workplace that are guaranteed to me by law.
1 2 3 4 5 6
Not at all All the time

From Transition Assessment: Planning Transition and IEP Development for Youth with Mild Disabilities by
Robert J. Miller, Richard C. Lombard, and Stephanie A. Corbey, © 2007, Boston, MA: Pearson Education.
Permission is granted to reproduce this page.




10.

11.

12.

13.

14.

15.

16.

| identify myself as a person with a disability in order to get the support services | deserve from my
employer.

1 2 3 4 5 6
Not at all All the time

| am able to independently contact the adult service providers that will help me reach my postsecondary
education goals.

1 2 3 4 5 6
Not at all All the time
I lead my own IEP team meetings.

1 2 3 4 5 6
Not at all All the time
| state my goals and aspirations for each school year during the annual IEP team meeting.

1 2 3 4 5 6
Not at all All the time
| can independently request and effectively use accommodations on the job.

1 2 3 4 5 6
Not at all All the time

| have identified my long-term employment goals for after high school and | can state and discuss these
long-term goals.

1 2 3 4 5 6
Not at all All the time

| am able to identify and discuss the amount and type of postsecondary education or training | will need
to reach my long-term employment goals.

1 2 3 4 5 6
Not at all All the time

From Transition Assessment: Planning Transition and IEP Development for Youth with Mild Disabilities by
Robert J. Miller, Richard C. Lombard, and Stephanie A. Corbey, © 2007, Boston, MA: Pearson Education.
Permission is granted to reproduce this page.



Self-Determination and Self-Advocacy Skills Questionnaire

Parent Form

Parent Name Today’s Date
Student Name Grade
Student Age Anticipated Graduation Date

Student Disability (please be specific)

The following questionnaire was developed to identify the level of knowledge and skill in issues related to
self-determination and self-advocacy of your young adult. After reading each of the following sixteen skills
statements, please circle the one number that best describes her/her level of skill.

1. My young adult can list and discuss the academic accommodations he/she needs to be successful in

high school.
1 2 3 4 5 6
Not at all All the time

[J I am not aware of my son’s/daughter’s skills in this area. (Please check only if applicable.)

2. My young adult can list and discuss the support services he/she needs on the job in order to be
successful.
1 2 3 4 5 6
Not at all All the time

3. My young adult is able to independently contact the adult service providers that he/she will need to help
reach  his/her employment goals.
1 2 3 4 5 6
Not at all All the time

11 am not aware of my son’s/daughter’s skills in this area. (Please check only if applicable.)

4. My young adult can independently request and effectively use academic accommodations in his/her
classes.
1 2 3 4 5 6
Not at all All the time

[J I am not aware of my son’s/daughter’s skills in this area. (Please check only if applicable.)
5. My young adult can list and discuss the accommodations he/she will use to be successful in a job.
2 3 4 5 6
Not at all All the time
[J I am not aware of my son’s/daughter’s skills in this area. (Please check only if applicable.)
From Transition Assessment: Planning Transition and IEP Development for Youth with Mild Disabilities by
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law.

10.

11.

12.

13.

14.

My young adult can list and discuss his/her rights for reasonable academic accommodations under the
law.

1 2 3 4 5 6
Not at all All the time

[J I am not aware of my son’s/daughter’s skills in this area. (Please check only if applicable.)

My young adult can identify himself/herself as a person with a disability in order to get the support
services that he/she deserves in postsecondary education.

1 2 3 4 5 6
Not at all All the time

[J I am not aware of my son’s/daughter’s skills in this area. (Please check only if applicable.)

My young adult can list and discuss the support services he/she need in postsecondary education in
order to be successful.

1 2 3 4 5 6
Not at all All the time

My young adult can state accommodations that he/she needs in the workplace that are guaranteed by

1 2 3 4 5 6
Not at all All the time

[J I am not aware of my son’s/daughter’s skills in this area. (Please check only if applicable.)

My young adult can identify himself/herself as a person with a disability in order to get the support
services that he/she deserves from an employer.

1 2 3 4 5 6
Not at all All the time

11 am not aware of my son’s/daughter’s skills in this area. (Please check only if applicable.)
My young adult is able to independently contact the adult service providers that will help her/him reach
his/her postsecondary education goals.
1 2 3 4 5 6
Not at all All the time
[J I am not aware of my son’s/daughter’s skills in this area. (Please check only if applicable.)
My young adult leads his/her own IEP meetings.
2 3 4 5 6
Not at all All the time
[J I am not aware of my son’s/daughter’s skills in this area. (Please check only if applicable.)
My young adult states goals and aspirations for each school year at his/her annual IEP meeting.
2 3 4 5 6
Not at all All the time
[J I am not aware of my son’s/daughter’s skills in this area. (Please check only if applicable.)
My young adult can independently request and effectively use accommodations on the job.
3 4 5 6
Not at all All the time

11 am not aware of my son’s/daughter’s skills in this area. (Please check only if applicable.)

From Transition Assessment: Planning Transition and IEP Development for Youth with Mild Disabilities by
Robert J. Miller, Richard C. Lombard, and Stephanie A. Corbey, © 2007, Boston, MA: Pearson Education.
Permission is granted to reproduce this page.



15. My young adult has identified long-term employment goals for after high school and can state and
discuss his/her long-term goals.
1 2 3 4 5 6
Not at all All the time

11 am not aware of my son’s/daughter’s skills in this area. (Please check only if applicable.)

16. My young adult is able to identify and discuss the amount and type of postsecondary education or
training that he/she will need to reach their long-term employment goals.
1 2 3 4 5 6
Not at all All the time

[J I am not aware of my son’s/daughter’s skills in this area. (Please check only if applicable.)

From Transition Assessment: Planning Transition and IEP Development for Youth with Mild Disabilities by
Robert J. Miller, Richard C. Lombard, and Stephanie A. Corbey, © 2007, Boston, MA: Pearson Education.
Permission is granted to reproduce this page.



Self-Determination and Self-Advocacy Skills Questionnaire

Teacher Forms A and B

Today’s Date

Student Name

Grade

Anticipated Graduation Date

Student Disability

Teacher Name

Unlike the student and parent instruments, the teacher form of this instrument is divided into Form A and B.
Form A includes only those foils regarding accommodations relating to academic needs in secondary school
and future postsecondary education. Form B includes all foils regarding employment related issues. These
forms may be used in a number of manners. A case manager/teacher may choose to complete both Form A
and B if appropriate. The case manager/teacher may choose to request that Form B of the instrument be
completed by a teacher who works with the student directly in a tech-prep, school-to-work, or
career/vocational area of education. The case manager/teacher may choose to complete only Form A or
only Form B of the instrument as appropriate based on their observations of the student in either an
academic or vocational setting.

Form A includes eight foils (numbers 1, 4, 6, 7, 8, 11, 12, and 13) related to academic skills and
postsecondary education. Form B includes eight foils (numbers 2, 3, 5, 9, 10, 14, 15, and 16) related to
employment skills. These numbers correspond with the numbered foils found on the student and parent
forms to simplify the graphing and presentation of all data.

From Transition Assessment: Planning Transition and IEP Development for Youth with Mild Disabilities by
Robert J. Miller, Richard C. Lombard, and Stephanie A. Corbey, © 2007, Boston, MA: Pearson Education.
Permission is granted to reproduce this page.



Self-Determination and Self-Advocacy Skills Questionnaire

Teacher Form A: Academic Skills

Student Name Date

Teacher Name Grade

Please circle the one number that best describes the above student’s knowledge and skill level related to
each of the statements below.

1.

11.

12.

13.

The student can list and discuss the academic accommodations needed to be successful in high school
classes.

1 2 3 4 5 6
Not at all All the time

The student can independently request and effectively use academic accommodations in the class that
| teach.

1 2 3 4 5 6
Not at all All the time

The student can list and discuss her/his rights for reasonable academic accommodations under the law.

1 2 3 4 5 6
Not at all All the time

The student identifies his/herself as a person with a disability in order to get the support services she/he
is entitled to in postsecondary education.

1 2 3 4 5 6
Not at all All the time

The student can list and discuss the support services needed in postsecondary education in order to be
successful.

1 2 3 4 5 6
Not at all All the time

The student is able to independently contact the adult service providers that will help him/her reach
postsecondary education goals.

2 3 4 5 6
Not at all All the time
The student leads his/her own IEP team meetings.
1 2 3 4 5 6
Not at all All the time

The student states goals and aspirations for each school year at her/his annual IEP team meeting.
1 2 3 4 5 6
Not at all All the time

From Transition Assessment: Planning Transition and IEP Development for Youth with Mild Disabilities by
Robert J. Miller, Richard C. Lombard, and Stephanie A. Corbey, © 2007, Boston, MA: Pearson Education.
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Self-Determination and Self-Advocacy Skills Questionnaire

Teacher Form B: Employment Skills

Student Name Date

Teacher Name

Please circle the one number that best describes the above student’s knowledge and skill level related to
each of the statements below.

2. The student can list and discuss the support services he/she will need on the job to be successful.

1 2 3 4 5 6
Not at all All the time

3. The student is able to independently contact the adult service providers that he/she will need to reach
his/her employment goals.

1 2 3 4 5 6
Not at all All the time

5. The student can list and discuss the accommodations he/she will use to be successful on a job.

1 2 3 4 5 6
Not at all All the time

9. The student can state accommodations needed in the workplace that are guaranteed under the law.

1 2 3 4 5 6
Not at all All the time

10. The student can identify himself/herself as a person with a disability in order to get the support services
guaranteed under law.

1 2 3 4 5 6

Not at all All the time
14. The student can independently request and effectively use needed accommodations on the job.
1 2 3 4 5 6

Not at all All the time

15. The student has identified his/her long-term employment goals for after high school and can state and
discuss his/her long-term goals.
1 2 3 4 5 6
Not at all All the time

16. The student is able to identify and discuss the amount and type of postsecondary education or training
needed to reach his/her long-term employment goals.
1 2 3 4 5 6
Not at all All the time

From Transition Assessment: Planning Transition and IEP Development for Youth with Mild Disabilities by
Robert J. Miller, Richard C. Lombard, and Stephanie A. Corbey, © 2007, Boston, MA: Pearson Education.
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Self-Determination and Self-Advocacy Skills Questionnaire

Student and Teacher Interview: Performance Battery

1. Please list and discuss the academic accommodations you use in high school classes.
a. Student did not identify any academic accommodations he/she is using.

b. Student identified some, but not all, academic accommodations he/she is using.

c. Student provided a comprehensive list of academic accommodations, as identified on the
student’s IEP.

d. Academic accommodations discussed by the student included:

2. Please list and discuss support services you need on the job to be successful.
a. Student did not identify any support services that he/she will need on the job.

b. Student identified support services that he/she will need on the job.

c. Support services discussed by the student included:

1.

3. Please list and discuss the adult service providers with whom you have communicated over the past
two years to assist you in reaching your employment goals.
a. Student did not identify any adult service providers that he/she had contacted over the past
two years. -
b. Student identified adult service providers with whom he/she had contact over the past two
years.
c. Adult service providers discussed by the student included:

1.

4a. You are starting a new academic class. Let’s pretend | am the teacher of that class and | don’t know
you. Give me an example of how you would request accommodations in that class.
a. Student was not able to role-play an adequate request for accommodations.

b. Student was able to role-play an adequate request for accommodations.

From Transition Assessment: Planning Transition and IEP Development for Youth with Mild Disabilities by
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4b. In the first question in this interview, you listed academic accommodations you use in high school.
Please explain how you effectively use those accommodations in your classes.
a. Student did not discuss the effective use of accommodations.

b. Student was able to discuss the use of some, but not all, accommodations.

c. Student discussed the effective use of all accommodations.

5. Please list and discuss the accommodations you use on your job.
a. Student did not identify any accommodations he/she is using on the job.

b. Student identified some, but not all, accommodations he/she is using on the job.

c. Student provided a comprehensive list of accommodations as identified on the student’s IEP.

d. Accommodations focused on the job discussed by the student included:

6. Please tell me what your rights are for reasonable accommodation under federal law.
a. Student did not identify any specific rights, under IDEA, Section 504, or ADA.

b. Student identified a few rights under IDEA, Section 504, or ADA.

c. Student provided a substantial list of rights under IDEA, Section 504, or ADA.

d. Rights identified by the student included:

7. Let’s pretend that | am a college disabilities coordinator and that you are applying for support services
from my university. Give me an example of how you would identify yourself as a person with a disability

to get support services.
a. Student was not able to adequately role-play identification of a self as a person with a

disability.
b. Student was able to adequately role-play identification of self as a person with a disability.

8. Please list and discuss the support services you will use in postsecondary education in order to be
successful.
a. Student did not identify any support services he/she will use in postsecondary education.
b. Student identified some support services he/she will be using in postsecondary education.

c. Student services discussed by the student included:

9. Please identify accommodations you need in the workplace that are guaranteed to you by law.



a. Student was not able to identify accommodations in the workplace guaranteed by law.

b. Student was able to identify accommodations in the workplace guaranteed by law.

c. Accommodations listed by the student included:

10. Let’s pretend you were just hired for a new job and | am your new employer. Give me an example of
how you would identify yourself to me as a person with a disability.
a. Student was not able to adequately role-play identification of self as a person with a disability
inan employment situation.
b. Student was able to adequately role-play identification of self as a person with a disability in an
employment situation.

11. (Give the student access to a phone in a private location.) Please call and contact one adult service
provider with whom you are currently working in preparation for high school graduation.
a. Student was not able to independently contact an adult service provider.

b. Student was able to independently contact an adult service provider.

12. Student can lead own IEP meeting.
a. Student does not participate in IEP meetings.
b. Student attends and participates in IEP meetings.
c. Student assumes a leadership role in own IEP meetings.

13. Let’s pretend you are currently at an IEP meeting. Please state your goals and aspirations for the next
academic school year.
a. Student could not identify goals and aspirations for next academic school year.

b. Student identified goals and aspirations for next academic school year.

14a. You are starting a new job in the community. Give me an example of how you would request
accommodations on the job site.
a. Student was not able to role-play an adequate request for accommodations on the job.

b. Student was able to role play an adequate request for accommodations on the job.

14b. In question 5 in this interview, you identified accommodations you would use on the job. Please explain
how you use those accommodations on the job effectively.
a. Student did not discuss the effective use of accommodations.

b. Student was able to discuss the use of some, but not all, accommodations.

c. Student discussed the effective use of all accommodations.

15. Please discuss your long-term employment goals after high school.
a. Student could not identify and discuss long-term employment goals.

b. Student identified long-term employment goals and discussed those long-term goals.

16. Please identify and discuss the amount and type of postsecondary education or training you will need to
reach your long-term employment goals.



a. Student was not able to realistically discuss the amount of postsecondary education or training

needed to reach long-term employment goals.
b. Student was able to realistically discuss the amount of postsecondary education or training
needed to reach long-term employment goals.

From Transition Assessment: Planning Transition and IEP Development for Youth with Mild Disabilities by
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Scoring Summary

For the Self-Determination and Self-Advocacy Skills Questionnaire

Student Name Testing Date

Academic Skills

Question # 1 4 6 7 8 11 12 13 Average

Parent
(Likert score)

Student
(Likert score)

Teacher
(Likert score)

Needed area

SD/SA Skills
Questionnaire:
Performance
Battery

Employment Skills

Question # 2 3 5 9 10 14 15 16 Average

Parent
(Likert score)

Student
(Likert score)

Teacher
(Likert score)

Needed area

SD/SA Skills
Questionnaire:
Performance
Battery

Scoring Key

Need Area:

K-Knowledge and skills needed in this area (rankings of two of three raters [Parent, Student, Teacher]) 4 or less.
O-Team member scores are dissimilar (two or more points discrepant)

KO-Both

SD/SA Skills Questionnaire: Performance Battery

A-student demonstrated adequate knowledge and skill

L-student demonstrated limited knowledge and skill

N-student demonstrated significant discrepancy in knowledge and skill

From Transition Assessment: Planning Transition and IEP Development for Youth with Mild Disabilities by Robert J.
Miller, Richard C. Lombard, and Stephanie A. Corbey, © 2007, Boston, MA: Pearson Education. Permission is granted to
reproduce this page.




TEACHING Exceptional Children, Vol. 36, No. 3, pp. 8-16 . Copyright 2004 CEC.

Promoting Student
elf-Determination
Skills in IEP

Wendy M. Wood ¢ Meagan Karvonen

David W. Test ® Diane Browder ¢ Bob Algozzine

Goals and Obijectives

e | will select which type of work | want and

why.

e | will develop action steps to achieve my

employment goal.

* | will evaluate my functional reading and
writing skills using my daily check sheet.

e Do you consider self-determination
for students a high priority in plan-
ning instruction?

* Do you include self-advocacy goals in
students’ education programs?

e What is best practice in developing
such goals and promoting self-deter-
mination in students?

It may be that you or your colleagues
have not received instruction in how to
write self-determination goals and
objectives for your students with dis-
abilities. This article explores ways to
increase the inclusion of self-determina-

8 » COUNCIL FOR EXCEPTIONAL CHILDREN

tion and self-advocacy goals and objec-
tives in individualized education pro-
grams (IEPs) as a first step to increasing
their inclusion in classroom instruction.

Self-Determination Synthesis
Project

The Self-Determination Synthesis Project
(SDSP) was funded in 1998 to synthesize
and disseminate best practices related to
promoting self-determination for stu-
dents with disabilities. To this end, the
purpose of the project was to improve,
expand, and accelerate the use of this

knowledge by the professionals who
serve children and youth with disabili-
ties; parents who rear, educate, and sup-
port their children with disabilities; and
students with disabilities. To accomplish
these tasks, the SDSP Project conducted
an extensive review of the literature, a
meta-analysis to determine what levels
of outcomes researchers have achieved
using self-determination interventions

Students should be
involved or taking a
leadership role in
developing their own IEP
and transition goals.

(Algozzine, Browder, Karvonen, Test, &
Wood, 2001; see box, “What Does the
Literature Say?”) and qualitative case
studies of six school-based programs.
One of the findings of the SDSP is
that whenever researchers discussed
self-determination in relation to the IEP,
it was usually with regard to increasing
student involvement/leadership in the
IEP and transition planning processes



(i.e., achieving self-determination by
involving the student in the IEP process;
Field et al., 1998; Martin, Huber-
Marshall, Maxton, Jerman, & Miller,
1996; Powers, et al., 2001; Wehmeyer &
Lawrence, 1995). Although we believe
student involvement in the develop-
ment of IEPs and participation or lead-
ership in the IEP meeting process is
essential, we also feel that IEPs should
specifically target self-determination
and transition plans, in the form of
goals and objectives.

To assist teachers with developing
IEP goals and objectives targeting self-
determination, we provide sample goals
and objectives in this article. We gar-
nered some goals and objectives from
the six model school programs that we
visited for the qualitative component of

IEPs should specifically
target self-determination
and transition plans, in the
form of goals and
ohjectives.

the SDSP. We wrote other goals for fic-
tional students derived from a compos-
ite of students. We emphasize that stu-
dents should be involved or take a lead-
ership role in developing their own IEP
and transition goals.

Self-Determination in IEPs

In developing self-determination goals
and objectives, you need to know what
skills comprise self-determination,
decide what skills to teach to individual
students, and know where to find
instructional materials to provide
instruction (i.e., self-determination cur-
ricula). In this article, we address the
first two of these issues, as well as offer
some examples of self-determination
goals and objectives that might be
included in an IEP. Test et al (2000) pro-
vided helpful information about choos-
ing a self-determination curriculum.

What Does the Literature Say About Self-Determination?

Over the past decade, special education has seen a major focus on promoting
self-determination skills in students. Special education literature has offered infor-
mation on self-determination, including the following:

e Definitions and conceptual analyses (Browder, Wood, Test, Algozzine, &
Karvonen, 2001; Martin, Huber-Marshall, & Maxton, 1993; Ward, 1988;
Wehmeyer, 1992q).

e Approaches for promoting self-determination (Martin & Marshall, 1995;
Pocock et al., 2002; Salembier & Furney, 1994).

® Models for instruction (Abery, Rudrud, Arndt, Schwauben, & Eggebeen,
1995; Field & Hoffman, 1994).

® Both quantitative and qualitative intervention studies (Algozzine, et al., 2001;
Allen, Smith, Test, Flowers, & Wood, 2001; Cross, Cooke, Wood, & Test,
1999).

Self-determination was first written into law in the Public Housing Act of 1988,
and quickly followed in other major pieces of legislation written for people with
disabilities, including the Rehabilitation Act of 1992 and 1998 and the
Individuals with Disabilities Education Act of 1990 and 1997.

Defined by Wehmeyer (1992b, 1996), as “acting as the primary causal
agent in one’s life free from undue external influence or interference,” self-deter-
mination was termed the ultimate goal of education by Halloran (1993). Since
the late 1980s, the U.S. Department of Education, Office of Special Education
Programs (OSEP) has promoted development and dissemination of programs and
materials, and information on self-determination by offering discretionary funding
opportunities for research and demonstration projects.

Self-advocates with disabilities have been demanding self-determination as
adult citizens and have been a major force behind the federal initiative at both the
adult and school levels. In addition, research has demonstrated a positive rela-
tionship between self-determination and improved postschool outcomes
(Wehmeyer & Schwartz, 1998a), which is also contributing to the tidal wave of
support for promoting self-determination in education and adult disability services.

Although researchers have focused on promoting self-determination and pub-
lishers have produced more than 60 curricula on self-defermination (Field,
Martin, Miller, Ward, & Wehmeyer, 1998; Test, Karvonen, Wood, Browder, &
Algozzine, 2000), a significant lag remains in the degree fo which self-defermi-
nation content is reflected in the goals and objectives of students’ individualized
education programs (IEPs) and, consequently, in classroom instruction.

For example, Wehmeyer and Schwartz (1998a) conducted a content analy-
sis of transition related goals written for 136 students with mental retardation. Out
of 895 IEP transition goals analyzed, none were found to target self-defermina-
tion skills. Agran, Snow, and Swaner (1999) found that although a majority
(75%) of teachers of transition-aged students rated self-determination as a high
priority, 55% indicated that self-determination goals were not included in stu-
dents’ IEPs or only in some students’ IEPs. And more recently, Wehmeyer, Agran,
and Hughes (2000) found only 22% of secondary level teachers who reported
writing self-determination goals in IEPs for all of their students, while 47% includ-
ed one or more self-determination goals for some students, and 31% did not
include them at all.
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Knowing What to Teach: Skills
That Comprise Self-Determination

First, self-determination is a complex con-

struct that includes a combination of skills

and knowledge. Wehmeyer, Kelchner, &

Richards (1996) used factor analysis to

empirically validate one conceptualiza-

tion of the construct of self-determination

and broke self-determination down into

teachable, measurable skills. Weh-

meyer, Agran, and Hughes (1998) further

defined these measurable skills as the fol-

lowing components and subcomponents:

¢ Choice making.

¢ Decision making.

¢ Problem-solving.

¢ Independent living (risk taking and
safety skills).

e Goal setting and attainment.

e Self-observation, evaluation, and
reinforcement.

e Self-instruction, self-understanding,
self-advocacy, and leadership.

e Positive self-efficacy and outcome
expectancy.

e Internal locus of control.

e Self-awareness.
In our review of articles on self-
determination, the SDSP developed a
list of definitions for 8 out of 10 of these
components (see Table 1). Independent
living was not addressed here because it
has been adequately addressed apart
from self-determination in student IEPs.
Locus of control was not included
because of concerns related to construct
validity.
Teaching these component skills will
not guarantee that every individual stu-
dent will achieve self-determination.
The environment remains a critical fac-
tor in how well a student achieves self-
determination, in that the people in the
student’s lives must
e Encourage generalization of self-
determination skills and behavior.

e Honor the choices and decisions the
student makes.

e Support the goals that the student
sets.

Therefore, when you as the teacher
decide to promote self-determination
skills with your students, you may also
need to commit to some level of school
staff and parent education. By preparing
others in addition to the student, you
can ensure that a student’s emerging
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self-determination skills will have a
receptive audience.

Deciding Which Self-Determination
Skills to Teach

Second, you should assess student self-
determination skills. Many methods and
materials are available that you can use
to assess a student’s knowledge and
skills related to self-determination,
including the following:

e Reviewing records and background
information.

¢ Interviewing the student and others.

® Observing the student.

e Using of norm-referenced or criterion-
referenced tests (Wehmeyer &
Kelchner, 1995).

e Using curriculum-based assessment
techniques.

e Creating a portfolio of skills (Field et
al., 1998).

Self-determination includes
feachable, measurable
skills, such as choice
making, decision making,
and problem-solving.

A few examples of published assess-
ment instruments include the Arc’s Self-
Determination Scale, (Wehmeyer, 1995;
the ChoiceMaker Self-Determination
Transition Assessment (Martin &
Marshall, 1995); the Self-Determination
Assessment Battery (Hoffman, Field, &
Sawilowski, 1995); the AIR Self-
Determination Scale (Wolman, Campeau,
DuBois, Mithaug, & Stolarski, 1994); and
the Minnesota Self-Determination Scales
(Abery, Elkin, Smith, Springborg, &
Stancliffe, 2000).

Publishers have developed several
self-determination assessment instru-
ments to accompany curriculum pack-
ages focused on teaching self-determi-
nation skills (e.g., ChoiceMaker);
whereas other publishers have devel-
oped other assessments, such as the
Arc’s Self-Determination Scale and the
AIR Self-Determination Scale (Wolman

et al., 1994) as stand-alone instruments.

The Arc’s Self-Determination Scale is

designed for self-reporting by adoles-

cent students with disabilities, whereas

other assessments gather data from a

combination of sources including the

student, teachers, and parents. Some
self-determination assessment instru-
ments also offer ways to evaluate the
environment to determine to what
degree students have opportunities to
act in self-determined ways and to what
degree the environment is receptive to
students’ self-determined behavior

(e.g., the Minnesota Self-Determination

Scales; Abery et al., 2000).

Although most assessment instruments

offer information that educators can use to
develop goals and objectives for instruc-
tion, a few that specifically address this
step are the AIR Self-Determination Scale
and the ChoiceMaker Self-Determination
Assessment.
Teacher-Made Assessment Measures.
In the absence of a published self-deter-
mination assessment instrument, you
can take several steps with students to
assess their strengths and needs for the
purpose of developing IEP goals and
objectives. For example, you can con-
struct a general-purpose, teacher-made
checklist or questionnaire based on any
one or more of the self-determination
components in Table 1. If you were
interested in teaching choice-making,
you might include some of these ques-
tions:

e “What kinds of choices does the stu-
dent make?”

e “When given a choice between two
or more options, does the student
indicate a choice?”

® “How does the student indicate her or
his choice?”

e “How does the student assess differ-
ent options in preparation for making
a choice?”

® “Does the student understand that
there are consequences associated
with the choices that we make?”

e “Can the student use experiences
from past choices to make better
choices in the future?”

To determine where to begin, you
may ask questions pertaining to how
well students can articulate things
about themselves. For example, can



Table 1. Self-Determination Component Definitions

Self-Determination Component

Choice-making skills (CMd)

Problem-solving skills (PS9)

Decision-making skills (DM4)

Goal setting and attainment skills (GSA?)

Self-regulation skills (SG9)
* Self-observation

* Self-evaluation

* Self-reinforcement

Self-advocacy (SA%)
* Knowledge

* Individual

* System

Self-awareness or self-knowledge (SW4)

Self-efficacy (SEb)

Operational Definition

Making a choice involves the indication or communication of a pref-
erence from among two or more options. Teaching choice-making
skills involves teaching students to identify interests and preferences
and to appropriately select an option based on those preferences and
interests.

A problem is a task, activity, or situation for which a solution is not
immediately known or attainable. Teaching problem-solving skills
involves teaching students to identify and define a problem and to
generate potential solutions.

Decision making is a process of selecting or coming to a conclusion
about which of a set of potential solutions is the best. Teaching deci-
sion-making skills involves teaching students to use problem-solving
skills.

Goal-directed behavior involves actions that enable a person to reach
a specified preferred outcome. Teaching goal-setting and attainment
skills involves teaching students to define and articulate a goal, iden-
tify current status in relation to the goal, develop an action plan, and
evaluate progress toward achieving the goal.

Self-regulation refers to the human response system that enables indi-
viduals to examine their environments and their repertories of
responses, and to revise their strategies as necessary. Teaching self-
regulation skills includes teaching students to solve problems or
employ self-management strategies (e.g., anger control).

Self-advocacy means to advocate on one's own behalf, while leader-
ship skills are those needed for a person to lead, guide, or direct.
Teaching self-advocacy and leadership skills involves teaching stu-
dents about their basic rights and responsibilities (knowledge), how to
use self-advocacy skills and how to be effective team members (at an
individual and/or system level).

Self-awareness or self-knowledge refers to a comprehensive and rea-
sonably accurate knowledge of one's strengths and limitations.
Teaching self-knowledge involves teaching students to identify com-
mon psychological and physical needs of people, recognize differences
among people, and understand how one's actions influence others.

Self-efficacy refers to an individual's belief in his or her ability to suc-
cessfully engage in a specific behavior within a certain context. Self-
efficacy is not usually taught directly, but it may be enhanced through
repeated successful experiences in applying the skills/components list-
ed above.

4 From “The Self-determination Focus of Transition Goals for Students with Mental Retardation,” by M. L. Wehmeyer and M.
Schwartz, 1998b, Career Development for Exceptional Individuals, 21(1), pp. 75-86.

DSE based on “TAKE CHARGE for the Future: A Controlled Field Test of a Model to Promote Student Involvement in Transition
Planning,” by Powers et al., 2001, Career Development for Exceptional Individuals, 24, pp. 89-103.
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they identify things they like and dis-
like, people they like to be to be with,
places they like to go, things they like to
do, and personal strengths and weak-
nesses?

Where to Begin. In deciding which skill
component or components to start with,
you might want to consider the age of
the student and current and future envi-
ronments of the student. Doll, Sands,
Wehmeyer, and Palmer (1996) exam-
ined the typical ages at which children
begin to exhibit certain self-determina-
tion skills. First, they found that
although young children (ages 2-5)
exhibit some here-and-now choice-mak-
ing skills, they have limited knowledge
of their options and limited ability to
reflect on past choices.

Second, children between the ages of
6 and 8 begin to identify and solve sim-
ple problems and can generalize solu-
tions across different and future prob-
lems. These children, however, still
have trouble learning from conse-
quences of prior choices and require
adult guidance to set and work toward
goals.

Third, children between the ages of 9
and 11 begin to set goals and use those
goals to determine their actions and can
recognize and make corrections when
actions are not working to achieve their
goals.

Finally, students over the age of 12
can make decisions, generalize prob-
lem-solving skills, set and focus on
long-term goals, and evaluate and
change plans as needed to achieve
goals.

Children ages 9-11 begin
fo set goals and vse those
goals to determine their
actions.

You will want to consider teaching
students skills based on current and
future environments where the student
will need to function. For example,
teaching the student to take the lead in
her IEP meeting may help her take the
lead in the rehabilitation counselor’s
office when it comes time to set career
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goals and plan services. Teaching one
student about his rights as a student
covered by IDEA and how to be a self-
advocate with his teachers, may help
him when he needs to learn about the
Americans with Disabilities Act (ADA)
and needs to practice his self-advocacy
skills with an employer. In some cases,
given the particular needs of the stu-
dent, her age, and abilities, the teacher
may find that it makes sense to skip
teaching about IDEA and focus on
teaching about the ADA, the
Rehabilitation Act, and Social Security.

A transition-aged student learning to
take more responsibility for his learning
by selecting elective courses; choosing
what academic areas to work on each
day; and, in some systems, making deci-
sions about his graduation options, can
then use those skills when making deci-
sions about what services he may want
to access as an adult. For students with
more severe disabilities, teachers will
need to provide specific training in
future environments to ensure the trans-
fer of skills.

Writing Self-Determination Goals
and Objectives

The final step is to write specific goals
and objectives designed to promote self-
determination. Table 2 contains exam-
ples of IEP goals and objectives target-
ing at least one of each of the self-deter-
mination skill components. Most are
written as “I” statements from the stu-
dent’s perspective. Though educators
have traditionally written goals and
objectives in third person, goals and
objectives written in first person imply
that the student is integrally involved in
the planning and decision-making
process pertaining to her IEP. It also
suggests that a student has accepted a
personal responsibility for achieving her
goals.

Because it is expected that students
are involved in all phases of the IEP
process, the use of “I” statements in the
IEP document is appropriate and indi-
cates the student’s role as the key par-
ticipant. Assisting students to develop
their own goals and objectives as “1”
statements in the IEP can and should be
generalized to all goals, not just those
targeting self-determination skills.

You can write IEP goals to target con-
tent to be learned, (e.g., “I will learn the
skills T need to advocate for myself by
taking the Self-Advocacy class”) or to
target content or skills to be applied in
real situations, (e.g., “I will complete
three job shadowing experiences and
report my preferences to my career
teacher”). For example, if a student
wanted to begin self-advocating for his
own teaching accommodations as spec-
ified on his IEP, he may first want to
learn about his interests, his strengths
and weaknesses, and how he learns
best.

Goal: I will learn more about my

particular learning needs.
Objective #1: 1 will learn
about my learning needs by
reviewing my IEP document.
Objective #2: 1 will learn
about my disability.
Objective #3: 1 will learn
about various accommoda-
tions that might be used to
assist me to learn more better.

Then the student may want to apply
what he has learned by being able to
explain his disability and what teaching
accommodations he needs to his class-
room teachers.

Goal: I will explain my disabili-

ty and ask for learning accom-

modations that work for me.
Objective #1: Given in-class
practice, I will explain my dis-
ability to another person.
Objective #2: Given a menu
of options of learning accom-
modations, I will try various
options and record which
ones work best for me.
Objective #3: Given in-class
practice, I will negotiate with
my teacher to allow accom-
modations that facilitate my
learning.

In many cases, when students begin
to participate more in their IEP planning
and implementation, they may need to
learn content related to what an IEP is,
the different parts of an IEP, about their
specific learning needs, and their rights
as a student under IDEA. Skills that they
will use as they assume a more active
role in the IEP process may include:
introducing IEP team members, summa-



Table 2. Examples of IEP Goals and Objectives on Self-Determination

SD Skill

Student Description

IEP Annual Goal

IEP Objectives

Choice and decision-
making

Karen is a 17-year-old student with
behavior/emotional disability. Karen
has difficulty getting along with her
peers and adults in authority. She has
been suspended several times for fight-
ing. She has said that she does not want
to go to school after she graduates, but
would rather find a job that she likes.
She says that the only job that she
knows she does not want to do is to
work in food service, because she says
that is the job her mother has and she
doesn't think she would like it. She has
a boyfriend who is older who has been
trying to talk her into quitting school.
Although Karen says she hates school,
she says that she wants to be able to
take care of herself, because she has
seen her mother be independent, and
wants to be independent also.

Given exposure to at
least 5 different job
types, I will select
which type of work I
want and why.

1.1. Given 75 hours of community-
based work experience in 5 different
employment settings, I will be able
to discuss the positives and nega-
tives of each job experience.

1.2. Based on my weighing the posi-
tives and negatives of each job type,
I will decide which job type I want
to pursue for summer employment.
1.3. Based on the job type that I
select for summer employment, I
will identify 5 possible job sites for
my summer employment.

1.4. Based on the 5 possible sites
that I identified for summer employ-
ment, [ will complete applications
for jobs at 3 of the 5 locations.

1.5. Based on the job that I have tar-
geted for summer employment, I
will identify my work skills that are
strong and my skills that need
improvement and develop a plan to
improve those skills.

Choice making (with
communication)

Jamar is a 19-year-old student with
severe mental retardation. Jamar is non-
verbal and does not use a symbolic lan-
guage system.

Note: At this time, the IEP team did not
use "I" statements for Jamar's goals
because they are still working to under-
stand his preferences.

Jamar will indicate his
choices for leisure
activities to others.

1.1. Jamar will select between 2
leisure options using an eye gaze.
1.2. Through daily selections, Jamar
will indicate at least 3 consistent
preferences.

1.3. Jamar will request 1 of his con-
sistent preferences by hitting a Big
Mac switch with his fist.

1.4. Jamar will protest if his choice
is not honored by hitting a foot
buzzer.

Problem-solving skills

Ben is a 13-year-old student with behav-
ioral and emotional disability. He is in a
self-contained classroom because he
often becomes aggressive and combat-
ive with his teacher or classmates. Also,
his mother asked that he be placed in a
group home because she said she could
not handle his aggressive behavior.
When his teacher met with him to talk
about planning his IEP for the next year,
Ben said that he gets frustrated when he
can't figure things out.

Given a challenging sit-
uation, I will use a prob-
lem-solving process.

1.1. Given simulations of challeng-
ing situations, I will be able to define
what the problem is and come up
with possible solutions.

1.2. Given written examples of chal-
lenging situations that were solved
by others, I will analyze what
actions were taken to solve the prob-
lems and evaluate if there might
have been a better solution.

1.3. Given challenging situations, I
will define the problem and list
actions that I might take to solve the
problem.

Decision-making

Janie is an 8-year-old student with mild
mental disability. Her mother expressed
an interest in Janie learning to take
responsibility for some of her actions.
She related a story about Janie deciding
to paint a picture on the floor with the
new carpet.

I will learn to make bet-
ter decisions.

1.1. From a list of possible solutions,
I will choose the best option.

1.2. I will learn from my decisions
by discussing what happened and
why and how I might have acted dif-
ferently.
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Table 2. (Continved)

SD SKkills

Student Description

IEP Annual Goal

IEP Objectives

Goal setting and attainment

Carl is a 14-year-old student served in a
classroom for students with learning dis-
abilities. He is not a good student and
says that he wants to leave school and
get a job. His teacher has convinced him
that the school can help him improve his
job skills and that he should be making
the decisions and setting his goals for
getting a job that he wants.

I will develop a goal
and action plan to get
the job that I want
when I leave school.

1.1. T will develop a career
interest portfolio that address-
es my job strengths and inter-
ests.

1.2. T will select 5 community-
based work experience sites
that T will go to and learn
about different jobs.

1.3. I will analyze my skills
and interests in relation to the
job duties and responsibilities
on the 5 different community-
based work experiences.

1.4. T will set goals for work
skills that I will need to suc-
ceed in the employment field
I have chosen.

1.5. I will develop action steps
to achieve my employment
goal.

1.6. I will monitor my progress
in taking the action steps and
make changes as needed.

Self-regulation

Katrika is a fifth-grade student with
moderate mental retardation. She likes
school; and when she "wants" to, she
can be a good student. She can read 25
functional reading words, can write her
name, her telephone number, and part of
her address. Her teacher wants to see if
she can take over responsibility for
maintaining these skills. She suggests a
goal to Katrika; and with Katrika's con-
sent, the objectives are written as "I"
statements.

Katrika will maintain
her functional reading
and writing skills on
her own.

1.1. T will (with my teacher)
construct a weekly recording
sheet.

1.2. T will evaluate my func-
tional reading and writing
skills using my daily check
sheet.

1.3. T will create a weekly
schedule for working on my
functional reading and writ-
ing skills.

1.4. T will determine when I
have reached mastery or ask
for help to meet my goal.

Self-advocacy

Glenn is a 10th-grade student with a
learning disability. He goes to a learning
disabilities resource classroom for 1 peri-
od every day. His learning disability
affects his written language expression,
and he has difficulty reading. He is frus-
trated because some of his teachers
don't use the accommodations that are
listed in his IEP. He discussed this prob-
lem with his special education teacher
and decided to learn more about his dis-
ability so that he could better communi-
cate with his teachers.

Given my IEP and per-
sonal student file, T will
learn about my particu-
lar learning disability.

1.1. T will verbally explain to
my teachers how my specific
learning disability affects my
ability to learn.

1.2. T will develop a personal
list of learning accommoda-
tions that work best for me.
1.3. I will negotiate accommo-
dations with my teachers.
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Table 2. (Continued)

SD Skill

Student Description

IEP Annual Goal

IEP Objectives

Self-advocacy and self-aware-
ness

Mike is a 14-year-old student
with moderate mental retarda-
tion. His school district's spe-
cial education program is com-
mitted to increasing student
participation in the IEP
process. His teacher, also com-
mitted to this goal, is putting a
goal into all of her students’
IEPs designed to meet the spe-
cific needs of each one.

Given 1 practice session in a
mock IEP meeting each week,
I will be an active participant
in my transition IEP meeting
in May.

1.1. Given practice in mock
IEP meetings in class, I will be
able to introduce all the mem-
bers of my IEP team at the
beginning of the meeting.

1.2. Given a menu of choices
that I have been previously
introduced to, I will express
my preferences as to what
goals I would like to work on
for the next school year.

1.3. Given practice sessions in
class, I will talk about my
strengths and weaknesses.

1.4. Given practice in class, I
will identify what types of
services or supports I need to
meet my transition goals and
objectives.

Self-efficacy

Juan is a 12-year-old student
with learning disabilities. His
mother says that he hates
school because he says he

I will learn to value my
strengths and abilities.

1.1. I will keep a list of all my
skill accomplishments for the
year.

1.2. T will list my accomplish-

can't do anything right.

Note: SD = self-determination; IEP = individualized education program.

ments during my IEP meeting.
1.3. T will set 1-2 goals that I
will work on for the comin
school year.

rizing their present level of perform-
ance, expressing their future goals, ask-
ing questions of meeting participants,
and others (Martin et al., 1996).

All these skills will contribute to stu-
dents’ being more self-determined
adults and may transfer directly from
the IEP process to the rehabilitation
counselor’s office for the development
of the Individual Plan for Employment,
or to a college’s disability services office
for accommodations in a post-second-
ary education environment.

Final Thoughts

A positive relationship exists between
self-determination ~and  improved
postschool outcomes (Wehmeyer &
Schwartz, 1998a). Teachers view self-
determination as an important skill
(Agran, et al., 1999; Wehmeyer, et al.,
2000). Unfortunately, many teachers are
not including these important skills in
student IEPs.

We hope that the suggestions and
examples provided in this article will
encourage teachers to incorporate self-
determination skills into the IEPs of all
students. But more importantly, having
the skills listed as goals and objectives
in their IEP will increase the likelihood
that students will receive instruction
that will enhance their abilities to be
self-determined citizens.
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Working With The Person Who
Can't Get It Together




What You Will Find Inside.....

Introduction
Brain Differences: An Excuse or a Context?
“What You See” Inventory Worksheet (for you)*
Issues:
“She’s always late.”
“He is never prepared.”
“She is so irresponsible with money.”
“He never follows through.”
“She keeps picking the worst friends.”
“He makes the same mistakes over and over.”

Remember

*This worksheet is for you to identify areas of difficulty that you see for your
client. You can make photocopies or write in this guidebook.

Funded by a grant from
Kentucky's Division of Behavioral Health /Substance Abuse




wWhy Won't You Just...

You know this client: Everything is arranged for a smooth transition into a
long-awaited GED program and she doesn’t show up for the appointment.
He has a final meeting with his probation officer and forgets to bring the
required documentation showing employment. She loses one apartment for
letting irresponsible friends live with her and then allows different but
equally rowdy friends to stay in her new apartment. He gets fired from one
job after another for things that seem easily avoidable with a little
common sense.

You try reasoning. You try explaining. You try inspiring, motivating, cajoling.
Nothing works.

You get frustrated. You wonder if your client even WANTS life to get smoother,
WANTS to make changes. You feel like giving up.

WAIT. Before you give up, step back, to give yourself some distance from the
situation and ask yourself this question: What if it’s not that this person WON’T
do it? What if it’s that this person CAN’T do it?

We make an assumption that all people with a normal intelligence and good
vocabularies have brains that are able to think quickly, apply old knowledge to
new situations and read social cues. This assumption is not reality. Chances are
good that the person who continues falling through the cracks is living with an

invisible brain difference, a disability that is easily misunderstood as
willful non-compliance.

This guidebook will offer some new ways of looking at frustrating
situations. Even if a problem APPEARS to be purposeful, deliberate
behaviors and choices, ask yourself this question: WHAT IF this
problem is coming from an invisible disability? You may be THE ONLY
PERSON who has ever taken the time to ask that question. Try putting
some strategies in place based on this assumption and see if it helps.
It can’t hurt and you may see a difference.

*Thank you, Diane Malbin (www.fascets.org)



Brain Differences: An Excuse or a Context?

Every aspect of our day is navigated by our brain: figuring out what time to set
the alarm clock so we have plenty of time in the morning; reading the body
language of co-workers and knowing when joking is not appropriate; planning
ahead to get the car’s oil changed; delaying a new purchase until the next pay

ARE ALL BRAINS CREATED EQUAL?
NO.

And this doesn’t just mean that some brains are great at math and some are
great at spelling.

FOR EXAMPLE, HERE ARE SOME THINGS THAT ARE INITIATED AND
MANAGED BY OUR BRAINS:

IMAGINE WHAT BEHAVIORS WOULD LOOK LIKE IF A PERSON HAS A FRONTAL
LOBE THAT DOES NOT FUNCTION TYPICALLY.

The brain is an extremely complicated organ that is not yet well understood. A
person can have a typical 1Q, read well, speak well and still have significant
dysfunction in their ability to manage their life. Our response tends to be: TRY
HARDER! Would we say this to a person who can’t read their bills because they
are blind? Invisible brain differences are disabilities that deserve the same
accommodations.

Are brain differences an excuse for not showing up for appointments, for not
following through on obligations, for not taking care of the children? No, just like
blindness isn’t an excuse for not paying the bills. However, it provides us with a
valuable context in which to understand the behavior and provide
effective support.



I What You See

Circle the statements that reflect your client’s issues and challenges

right now.
Picks inappropriate friends [ partners Is never ontime
Says it but doesn’t do it Is disorganized
Is financially irresponsible Makes the same mistakes
Inflexible thinking Is never prepared for appointments
Has no common sense Loses everything
Says socially inappropriate things Acts younger than age

Responds slowly to questions or

Reads fine but doesn’t understand
requests

Seems motivated but doesn’t

Says “l don’t know” a lot follow through

Now look at the things you circled and ask yourself:

WHAT MIGHT HELP?




“She is always late.”

" He doesn’t show up for appointments,

What else might be going on?

Memory issues (Doesn’t remember appointments, can’t hold information
consistently in the brain, poor / spotty recall)

Difficulty organizing (can’t multi-task to get everything necessary for the day)

Body doesn’t feel time passing (loses track of time because five hours may feel no
different than five minutes, typical cues about time are not felt)

Trouble with time management (can’t estimate how long it takes to get from home
to appointment, doesn’t remember when to set alarm clock)

Lack of basic skills (how to use a calendar, how to set an alarm clock)

Instead of assuming that this person is late or doesn’t show up ON PURPOSE, try assuming
that this person CAN’T meet the expectations for a brain-based reason and try these things:

® & & & o o o

Teach how to mark days off on a calendar

Help color-code appointments on a calendar

Assistive technology (reminders on a watch, computer, cell phone, etc)
Practice setting an alarm clock

Reminder phone calls / texts from support person

Check-list for morning routine / getting ready for appointment / etc

Teach self-advocacy (how to ask for help, how to explain areas of difficulty)

~ Alr

- »

L
4R SUCCESS STORY:
Jonathan lost two factory jobs because he kept
forgetting his schedule and would show up late
for a shift or not show up at all. At his third job, a
manager noticed that Jonathan had problems with
his memory and offered this solution: when Jonathan
was scheduled to work the following morning,
the evening shift manager would send him a text
message as he clocked out for the night,
reminding Jonathan to set his alarm clock for his
7:00 shift.



‘He is so unorganized.” “She is never prepared for

appointments.” “He loses everything.

What else might be going on?

« Difficulty sequencing (Can’t put multiple steps or tasks in order)

e Memory issues (Can’t remember all of the steps or pieces required for the task)

 Difficulty conceptualizing and / or implementing a system of organization

e Inability to “read between the lines” and understand unspoken expectations

« Difficulty filtering / prioritizing information (advertisements from credit card
companies vs. bills; Client Rights information vs. Client Insurance paperwork)

Instead of assuming that this person is unprepared or unorganized ON PURPOSE, try
assuming that this person CAN’T meet the expectations for a brain-based reason and try
these things:

Help create simple systems of organization for the home
Don’t expect paperwork to be completed outside of visits with you. Assist with
paperwork.
Provide detailed checklists for expected tasks
Put together an Important Paperwork folder for medical, financial and legal
documents

¢ Don’t expect unspoken expectations or rules to be followed. Explain each step
simply, using concrete language.

¢ Teach words of self-advocacy, like “Could you please make me a detailed list of
what I’ll need to do?”

A
SUCCESS STORY: :\ /(’
Amanda’s therapy goal was successful employment. With the help of her P A
therapist, she secured an interview at a local Temporary Employment Agency. 4 Y\

On the phone, Amanda was told to bring her driver’s license, high school diploma, a list of
references and a list of previous jobs / skills. She was excited about the upcoming
appointment, so the therapist was disappointed to learn that Amanda showed
up for the interview with only her driver’s license.

After evaluating the “failure” of this situation, the therapist realized that
Amanda needed more help to be prepared for the interview. Next time, the therapist
prepared a detailed check-list of everything Amanda needed for the interview, and she
had Amanda bring all paperwork to a therapy appointment first
to help her organize it and fill in the missing pieces.



“He is so irresponsible with money.” ‘“She won’t follow her budget.”

—————————————————————————————\
What else might be going on?

o Difficulty understanding cause and effect (Can’t think ahead to know that “if | buy this
today, | won’t have money for food at the end of next week’”)

« Difficulty understanding abstractions (can’t link “invisible’” money or check / debit / credit
to the actual value of money)

e Memory issues (forgets timing of bills / expenses)

o Difficulty thinking past the present circumstances (lives only in the here and now)

e Brain-based poor judgment (can’t weigh priorities or consistently control impulses)

Instead of assuming that this person is financially irresponsible ON PURPOSE, try assuming that
this person CAN’T meet the expectations for a brain-based reason and try these things:

Help locate a financial support person / payee to provide ongoing budget oversight
If possible, set up automatic bill payments and direct deposit in an account not accessible
by debit card

¢ Use concrete language (instead of saying “be responsible with your money” say “you
only have ten dollars to spend on extra snacks this week”)
Teach the habit of recording every purchase made
Teach self-advocacy skills (“Could you help me figure out my budget this month?”)

SUCCESS STORY:
Samantha worked full-time and got paid each Friday, but seldom had enough
money to pay her bills. Her support person gave her a small notebook and helped her

‘\ A /{ learn to record everything she spent. Then they created a budgeting system
- that worked for her: she had an envelope marked with each of her expenses
4 ) '\\ (rent, phone, utilities, groceries, transportation, extras) and a list of

how much cash to put in each envelope from her paychecks. She was not allowed
to take money from an envelope for other purposes.
With this system, she was able to successfully manage her money in a way
that made sense to her.



“She never follows through.” “l know he understands because he

repeats it right back to me, but he just doesn’t do it.”
__________________________________________________________________________________________________________________________\

What else might be going on?

o Expressive language skills better than receptive language skills (“talks better than he
thinks”, doesn’t comprehend even though can repeat the words back to you)

« Difficulty generalizing information (Can’t move information from theory into practice; Can
say it but doesn’t know how to do it)

e Can’t organize and sequence the information and steps (details get lost or are unknown)

e Poor memory (forgets the steps required)

o Lacks ability to solve unexpected problems, even small ones (may get confused or halted if
anything unexpected happens during the process)

o Doesn’t know where to start (task may feel overwhelming)

Instead of assuming that this person doesn’t follow through ON PURPOSE, try assuming that this
person CAN’T meet the expectations for a brain-based reason and try these things:

¢ Ask concrete questions to find out how much a person understands (“What does it mean
to clean the kitchen?” “What is the first thing you will do2”’)

¢ Practice behaviors and actions multiple times (Using a checklist, practice going through
all the steps of applying for a job, scheduling an appointment, going through a morning
routine, cooking a meal, etc.)

¢ Provide external structure (reminder phone calls, postcards, checklists)

¢ Don’t require a person to rely on their memory. Write everything down, including each
step a person needs to complete to be successful.

¢ Think younger. Imagine structures, supports and explanations for someone half their age.

¢ Teach self-advocacy (“I don’t know where to start. Can you help me?” “I’m confused
about what to do next.”)

SUCCESS STORY: \ /
Even though he expressed motivation for recovery from addiction, David was about ‘%’
to be asked to leave the long-term recovery home where he’d been living for six months ’ Y\

because he never followed through on his chores and responsibilities
around the house. Finally the house leader asked David, "Do you know what it means to collect
the trash?” David didn‘t know what it meant or how to do it. (He thought it meant to pick up trash laying
in the yard instead of from all the wastebaskets). "Do you know what it means to change the linens?”
(He didn’t know that linens included towels, washcloths, dishcloths, pillow cases, etc).
They explained the meaning behind these things, walked David through the steps of doing each thing
successfully, created detailed lists and took digital pictures of each step for David to follow.
With these external supports, he was able to manage his chores
and remain in the program.



“She picks the worst friends.” “People are always taking advantage

of him.” “She is socially inappropriate.”

What else might be going on?

 Difficulty reading social cues (Doesn’t understand body language, facial expressions)
e Doesn’t understand sarcasm or other social communication
o Unspoken social rules not understood (doesn’t censor thoughts, speaks every thought out

loud)

o Developmental age younger than chronological age (acts much younger, prefers spending
time with those much younger or much older)
o Lacks filters to evaluate trustworthiness (smiling strangers are immediately considered

close friends)

SUCCESS STORY:
Danielle consistently picked
friends and boyfriends who would
steal from her, manipulate her and
take advantage of her generosity. She
even ended up in jail once because she
let her boyfriend cook meth in her
apartment. Her family stopped talking
to her because she continued to make
these poor choices even after
experiencing consequences. Finally a
social worker created a checklist of
concrete characteristics to help
Danielle decide whether or not she
should 1) have a friendship with
someone; 2) let someone into her
apartment; 3) do a favor for
someone. Items included things like:
Shows up on time. Has a job. Pays for
own food. Has insurance on car. Takes
responsibility for mistakes. These
checklists, along with opportunities
and support to practice using them,
helped Danielle take control of the
people she let into her life. Without
concrete criteria, she didn‘’t know how
to evaluate the words / actions of the
people around her.

**Thank you Deb Evensen (www.fasalaska.com)

¢

Instead of assuming that this person is socially inappropriate
ON PURPOSE, try assuming that this person CAN’T meet

the expectations for a brain-based reason

and try these things:

Teach basic social interaction skills (eye contact, distance,
introductions)

Teach “if you don’t know what to do, pick out someone who
doesn’t get into trouble and do exactly what they do.”**

Provide concrete list of criteria for “Friend” vs .“Stranger”
and then practice making this distinction in a variety of
settings.

Provide opportunities for healthy relationships (volunteering,
community ed classes, being a helpful neighbor, etc)

Teach and practice concrete ways to be helpful (“if you see
someone with their arms full, open a door for them.”)

Model socially appropriate behavior and then explain. (“Even
though that person waiting at the elevator was friendly, |
didn’t tell him anything about myself.” “Even though |
was tired of waiting in line, | smiled at the check-out girl
and asked her how her day was going.”) Do not assume
that a person knows the range of choices for social
behavior.

10



“She keeps making the same mistakes.” “He has no common sense.”

What else might be going on?

Difficulty applying past experiences to current situation due to inconsistent memory (doesn’t

learn from mistakes)

Inflexibility of thought (If one situation isn’t identical to another, the brain may not be able to

see similarities)

Inability to visualize or imagine possible outcomes of a new situation (can’t weigh decisions

based on cause / effect logic)

Poor impulse control (typical lag between thought and action isn’t there)

Lack of comprehension (reading skills and expressive language may function much higher
than comprehension and receptive language, giving the illusion of understanding)
Difficulty with problem-solving skills (including imagination, generalization of information, the

ability to focus and shift attention simultaneously, sifting through unnecessary information)

Instead of assuming that this person makes the same
mistakes ON PURPOSE, try assuming that this person CAN’T meet
the expectations for a brain-based reason and try these things:

¢

Determine whether or not a person truly understands the
expectations even if they can state the expectations.

(Ask “what does it mean to stay within your budget?” “Show
me how you will stay within your budget here at the grocery
store?””)

Remember that people have different processing speeds.
Some people may need twenty seconds to process what
someone else can understand in five seconds. Speak more
slowly and cut down the number of instructions you give at
one time.

Help this person have External Brains, people in their
environment who understand that they may not know

how to respond in a new situation.

Teach self-advocacy. “I’'m confused and getting frustrated.
Can you please help me figure out what to do?”

Watch carefully to determine if there is something about
the situation, rule or expectation that this personis not
understanding.

1

~% uf
= X SUCCESS STORY:
4D Tyler worked as a

cashier at a grocery store. The
store installed a new system of
weighing produce using 4-digit
codes and an automated scale.
When being trained on the new
system avocados were used as a
demonstration.

All other employees were able to
generalize that information, look
up various produce and use the
new system. Tyler called for a
manager every time a different
type of produce showed up at his
scanner, believing that he needed
to be trained on each individual
type of produce.

When reprimanded for wasting the
manager’s time, Tyler said, "But
you only taught me about
avocados.”

Another cashier recognized Tyler’s
confusion and rigid thinking style,
and took the time to teach him
about the new system in a way
that made sense to him.



Remember:

. Brain differences are invisible, leading to the assumption
that a person is willfully making poor choices.

. Instead of assuming “WON’T”, try assuming “CAN’T”.
Put some additional supports in place and see if it helps.
. Understanding a person’s brain differences provides a
context for behaviors, not an excuse. We can use
behavior as a guide for finding useful accommodations.
. Some brains don’t understand abstract language. Be as
literal and concrete as possible. (“Leave your house at
9:30”” is much more concrete than “Be on time”’.)

. Don’t assume that practical skills for managing day-to-
day life have already been taught.

. Sometimes we all need more help but don’t know how
to ask for it. Be patient, be generous. Don’t assume
that all brains work like yours.

For more information, please contact:
Laura Nagle, Coordinator
Fetal Alcohol Spectrum Disorders Prevention Enhancement Site
Bluegrass Regional MH/MR Board, Inc.
Bluegrass Regional Prevention Center
Lmnagle@bluegrass.org or 859-624-3622, X732
www.kyfasd.org




C.L.T.E. LEARNING STYLES INSTRUMENT

The C.I.T.E. Instrument (Babich, Burdine, Albright, and Randol, 1976) was formulated at
the Murdoch Teachers Center in Wichita, Kansas to help teachers determine the
learning styles preferred by their students. Itis divided into three main areas:

[ Information gathering includes auditory language, visual language, auditory
numerical, visual numerical, and auditory-visual language, auditory numerical,
visual numerical, and auditory-visual-kinesthetic combination.

1 Work conditions focus on whether a student works better alone or in a group.

(1 Expressiveness considers if a student is better at oral or written communication.

Scores on the Learning Styles Inventory fall into one of three categories: major, minor,
and negligible. These categories may be defined as follows:

The student prefers this mode of learning, feels comfortable with it, and

uses it for important (to the student) learning. A student does not

The student uses this mode but usually as a second choice or in

Major:

necessarily have one and only one preferred style.
Minor:

conjunction with other learning styles.
Negligible:

The student prefers not to use this if other choices are available. The

student does not feel comfortable with this style.

Frank B. Mann, Ill, Wyoming County, West Virginia, programmed a computer
application system for the C.I.T.E. Learning Styles Inventory so that students may
respond to the questions using the computer and the computer tallies the scores
automatically. Teachers may obtain copies by contacting Louise Miller at
1-800-766-7372 e-mail: [bmiller@access.k12.wv.us

Definitions and Teaching Techniques for Major Learning Styles

The following are descriptions of learning styles found in every learner to a major,
minor, or negligible extent and teaching suggestions related to each learning style.

Learning Style

Teaching Techniques

Visual-Language: This is the student who
learns well from seeing words in books, on
the chalkboard, charts or workbooks.
He/she may write words down that are
given orally in order to learn by seeing
them on paper. He or she remembers and
uses information better if it has been read.

This student will benefit from a variety of
books, pamphlets and written materials on
several levels of difficulty. Given some
time alone with a book, he or she may
learn more than in class. Make sure
important information has been given on
paper, or that he or she takes notes if you
want this student to remember specific
information.



mailto:lbmiller@access.k12.wv.us

Learning Style

Teaching Techniques

Visual-Numerical: This student has to
see numbers on the board, in a book, or
on paper in order to work with them. He or
she is more likely to remember and
understand math facts if he or she has
seen them. He or she does not seem to
need as much oral explanation.

This student will benefit from worksheets,
workbooks, and texts. Give a variety of
written materials and allow time to study it.
In playing games and being involved in
activities with numbers and number
problems, make sure they are visible,
printed numbers, not oral games and
activities. Important data should be given
on paper.

Auditory-Language: This is the student
who learns from hearing words spoken.
You may hear him or her vocalizing or see
the lips or throat move as he or she reads,
particularly when striving to understand
new material. He or she will be more
capable of understanding and
remembering words or facts that have
been learned by hearing.

This student will benefit from hearing audio
tapes, rote oral practice, lecture or a class
discussion. He or she may benefit from
using a tape recorder to make tapes to
listen to later, by teaching another student,
or conversing with the teacher. Groups of
two or more, games or interaction activities
provide the sounds of words being spoken
that is so important to this student.

Auditory-Numerical: This student learns
from hearing numbers and oral
explanations. He or she may remember
phone and locker numbers with ease, and
be successful with oral numbers, games
and puzzles. He or she may do just about
as well without a math book, for written
materials are not as important. He or she
can probably work problems in his or her
head. You may hear this student saying
the numbers aloud or see the lips move as
a problem is read.

This student will benefit from math sound
tapes or from working with other people,
talking about a problem. Even reading
written explanations aloud will help.
Games or activities in which the number
problems are spoken will help. This
student will benefit from tutoring another or
delivering an explanation to his or her
study group or to the teacher. Make sure
important facts are spoken.

Auditory-Visual-Kinesthetic: The A/V/K
student learns best by experience and
self-involvement. He or she definitely
needs a combination of stimuli. The
manipulation of material along with the
accompanying sights and sounds (words
and numbers seen and spoken) will make
a big difference to him or her. This student
may not seem able to understand, or keep
his or her mind on work unless he or she is
totally involved. He or she seeks to
handle, touch and work with what is being
learned. Sometimes just writing or a
symbolic wriggling of the fingers is a
symptom of the A/V/K learner.

This student must be given more than just
a reading or math assignment. Involve
him or her with at least one other student
and give him or her an activity to relate to
the assignment. Accompany an audio-
tape with pictures, objects and an activity
such as drawing or writing or following
directions with physical involvement.
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Learning Style

Teaching Techniques

Social-Individual: This student gets more
work done alone. He or she thinks best,
and remembers more when he or she has
learned by alone. He or she cares more
for his or her own opinions than for the
ideas of others. You will not have much
trouble keeping this student from over-
socializing during class.

This student needs to be allowed to do
important learning alone. If you feel he or
she needs socialization, save it for a non-
learning situation. Let him or her go to the
library or back in a corner of the room to
be alone. Do not force group work on him
or her when it will make the student
irritable to be held back or distracted by
others. Some great thinkers are loners.

Social-Group: This student strives to
study with at least one other student and
he or she will not get as much done alone.
He or she values others’ ideas and
preferences. Group interaction increases
his or her learning and later recognition of
facts. Socializing is important to this
student.

This student needs to do important
learning with someone else. The
stimulation of the group may be more
important at certain times in the learning
process than at others and you may be
able to facilitate the timing for this student.

Expressive Oral: This student prefers to
tell what he or she knows. He or she talks
fluently, comfortably, and clearly. The
teacher may find that this learner knows
more than written tests show. He or she is
probably less shy than others about giving
reports or talking to the teacher or
classmates. The muscular coordination
involved in writing may be difficult for this
learner. Organizing and putting thoughts
on paper may be too slow and tedious a
task for this student.

Allow this student to make oral reports
instead of written ones. Whether in
conference, small group or large, evaluate
him or her more by what is said than by
what is written. Reports can be on tape, to
save class time. Demand a minimum of
written work, but a good quality so he or
she will not be ignorant of the basics of
composition and legibility. Grammar can
be corrected orally but is best done at
another time.

Expressiveness-Written: his student can
write fluent essays and good answers on
tests to show what he or she knows. He
or she feels less comfortable, perhaps
even stupid when oral answers are
required. His or her thoughts are better
organized on paper than when they are
given orally.

This student needs to be allowed to write
reports, keep notebooks and journals for
credit and take written tests for evaluation.
Oral transactions should be under non-
pressured conditions, perhaps even in a
one-to-one conference.
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C.L.T.E. LEARNING STYLES INSTRUMENT
Babich, A.M., Burdine, P., Albright, L., Randol, P.
Wichita Public Schools, Murdoch Teachers Center

Name: Date:

Instructions: Read each statement carefully and decide which of the four responses agrees with how you feel about the

statement. Put an X on the number of your response.

Questions Most  Least
Like  Like
Me Me
1. When | make things for my studies, | remember what | have learned 4| 3| 2| 1
better.
2. Written assignments are easy for me. 4| 3| 2| 1
3. |learn better if someone reads a book to me than if | read silently to 4131 2|1
myself.
4. |learn best when | study alone. 3| 2] 1
5. Having assignment directions written on the board makes them easierto | 4| 3| 2| 1
understand.
6. It's harder for me to do a written assignment than an oral one. 4| 3| 2| 1
7. When | do math problems in my head, | say the numbers to myself. 4 3| 2| 1
8. If I need help in the subject, | will ask a classmate for help. 4 3| 2| 1
9. | understand a math problem that is written down better than one | hear. | 4| 3| 2| 1
10. | don’t mind doing written assignments. 4| 3| 2| 1
11. | remember things | hear better than | read. 41 3] 2] 1
12. | remember more of what | learn if | learn it when | am alone. 41 3] 2] 1
13. | would rather read a story than listen to it read. 41 3] 2|1
14. | feel like | talk smarter than | write. 4131 2|1
15. If someone tells me three numbers to add | can usually get the right 4| 3| 2| 1
answer without writing them down.
16. |like to work in a group because | learn from the others in the group. 4| 3| 2| 1
17. Written math problems are easier for me to do than oral ones. 4| 3| 2| 1
18. Writing a spelling word several times helps me remember it better. 4| 3| 2] 1
19. |find it easier to remember what | have heard than what | have read. 413121
20. Itis more fun to learn with classmates at first, but it is hard to study with 4 3| 2] 1
them.
21. 1 like written directions better than spoken ones. 413[2]1
22. If homework were oral, | would do it all. 413|121
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alone.

23. When | hear a phone number, | can remember it without writingitdown. | 4|3 | 2

24. | get more work done when | work with someone. 413]2

25. Seeing a number makes more sense to me than hearing a number. 413]2

26. | like to do things like simple repairs or crafts with my hands. 4132

27. The things | write on paper sound better than when | say them. 4132

28. | study best when no one is around to talk or listen to. 4132

29. | would rather read things in a book than have the teacher tell me about 4132
them.

30. Speaking is a better way than writing if you want someone to understand | 4 | 3 | 2
it better.

31. When | have a written math problem to do, | say it to myself to 4132
understand it better.

32. | can learn more about a subject if | am with a small group of students. 4132

33. Seeing the price of something written down is easier for me to 4132
understand than having someone tell me the price.

34. | like to make things with my hands. 4132

35. | like tests that call for sentence completion or written answers. 4132

36. | understand more from a class discussion than from reading about a 4132
subject.

37. | remember the spelling of a word better if | see it written down than if 413|2
someone spells it out loud.

38. Spelling and grammar rules make it hard for me to say what | want to in 413|2
writing.

39. It makes it easier when | say the numbers of a problem to myself as | 4132
work it out.

40. | like to study with other people. 4132

41. When the teachers say a number, | really don’t understand it until I seeit |4 | 3| 2
written down.

42. | understand what | have learned better when | am involved in making 4132
something for the subject.

43. Sometimes | say dumb things, but writing gives me time to correct 413|2
myself.

44. 1do well on tests if they are about things | hear in class. 4132

45. | can't think as well when | work with someone else as when | work 413|2
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C.L.T.E. LEARNING STYLES INSTRUMENT WORKSHEET

Name:

Date:

Directions: Look at each statement number on the worksheet below. Find the
statement number on the Learning Styles Inventory and get the "most like/least
like" number of the response you selected for each statement. Write the number
(1-4) in the blank provided. Total the numbers under each heading. Multiply the
total by two. Look at the scores to decide if this is major, minor or negligible.

Visual Language

5

13

21

29

37

Total X2= (Score)

Visual-Numerical

9

17

25

33

41

Total _ X 2= (Score)

Auditory-Language

3

11

19

36

44

Total _ X 2= (Score)

Auditory-Numerical

Total X 2= (Score)

Auditory-Visual-Kinesthetic

1

18

26

34

42

Total _ X 2= (Score)

WVABE Instructor Handbook, Section 3, 2003-04

Social-Individual
4

12

20

28

45

Total

2= (Score)

Social-Group
8

16

24
32

40

Total

2= (Score)

Expressiveness-Oral
6

14

22
30
38

Total

2= (Score)

Expressiveness-Written
2
10
27
35
43
Total X2 = (Score)

Score: 34-40 = Major Learning Style

20-32

Minor Learning Style

10-18

Negligible Use



Topic Brief

Writing Transition Goals and Objectives

The transition planning process is driven through the development of a comprehensive IEP for each
student. One of the greatest difficulties in the provision of quality transition services is that transition
goals and objectives have not, traditionally, driven the development of an [EP. Transition planning in
many instances, remains an “afterthought.”

Ask yourself a simple question: If we are to prepare students to successfully transition to the
responsibilities of adult life, how can we accomplish this without knowing where the student is
going?

Understanding, defining and clarifying post-school dreams, visions and outcomes will give teams the
foundation to begin to develop transition goals and objectives that reflect what skills a student will
need to achieve his/her goals.

We need to re-think our approach at PPT meetings — Transition Planning Must Guide the
Development of IEP’s!

The transition component of the IEP must address the targeted post-school outcomes in each of the
domains noted in IDEA: postsecondary education, vocational training, integrated employment
(including supported employment), continuing and adult education, adult services, independent living
and community participation. The post-school outcomes areas mandated under IDEA can be
consolidated into the domains of:

* Postsecondary Education/Training

 Employment
* Independent Living/Community Participation

Adapted from Connecticut s Transition Training Manual and Resource Directory (September 2004) - 11/3/06

CSDE l WTGO 3/16/07
Bureau of Special Education



Questions To Ask Students:

Employment:

Postsecondary Education:

Independent Living:

Community Participation:

What kind of work would you like to do?

What kind of training will you need for that work?

What kind of environment would you enjoy working in?
Will you need any supports on the job?

Are you interested in pursuing higher education after you leave
high school?

Have you investigated the types of colleges/universities that
would match your interests/needs/environment?

What supports will you need to succeed in a postsecondary,
academic environment?

Where would you like to live (with your family, on your own,
with a friend)?

What kinds of skills will you need to make it happen (cooking.
cleaning, using transportation)?

How will you take care of your health needs?

How will you manage financially?

Will you be able to travel to work and pursue leisure activities
in the community?

Will you be able to access the services that can help you?

Do you have hobbies and interests outside of school? Will they
be enough to fill your leisure hours as an adult?

How will you be able to find friends and maintain relationships
with friends and family?

Once you have the answers to some of these questions, you can begin to develop a framework for
what life after school will look like for this student. You will also have a better idea of what skills,
experiences, and educational experiences must be integrated into the student’s 1EP.

The following section contains an “Objective Bank™ that can assist you in identifying potential areas
of skills training for a student. While not exhaustive, it should provide you with some good ideas of
the types of opportunities students will need in order to enhance their independence as an adult in
whatever post - school environment that is appropriate.

A special thanks to Simsbury High School for sharing their Objective Bank for adaptation.

CSDE
Bureau of Special Education

WTGO 3/16/07
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TRANSITION IEP: THE NEXT STEPS

MORE TRANSITION IEP EXAMPLES

* = possible goals or transition services/activities for middle school students or students
who need more exploration

POSTSECONDARY GOALS
EDUCATION AND TRAINING
*  Upon completion of high school, | will enroll in Ivy Tech
* After high school, | will go to college*

* After high school, | will receive job training in the area of my interests and
preferences”

* Upon graduation of high school, | will enroll in a 4-year college.
+ After high school, | will take a business class at Kings College (technical school)

* After graduation, | will participate in training to improve her work skills on her job
through vocational rehabilitation services.

* After high school, | will participate in career classes and counseling offered by
Work One.

EMPLOYMENT
* After college, | will have a career in the field of early childhood
* After high school, | will work in a job based on my interests and strengths*
* Juanita will work part-time while in college.
* After high school, | will work fulltime in a career related to his degree in business.

» After graduation, | will obtain a (part-time or full-time) job in the retail industry with
supports.

* After high school, | will receive (or participate in) job development services from
vocational rehabilitation and/or a community rehabilitation program to obtain
competitive employment.

%
Fall 2008 Training - 1U Page 1




INDEPENDENT LIVING

Upon completion of high school, | will utilize public transportation including public
bus and rural transit, to get to and from work.

Upon completion of high school, | will participate in YMCA activities of her choice.
After graduation, | will live in her own place/house with supports.

Upon graduation, | will independently prepare for work each day, including
dressing herself, making her lunch, and accessing transportation

ANNUAL GOALS

ANNUAL GOALS TO SUPPORT POSTSECONDARY GOALS OF EDUCATION AND
TRAINING

When given a topic in History, Social Sciences, or English, Sam will be able to
independently write a three-paragraph essay containing the required elements:
introduction, supporting details, and conclusion by the end of the second trimester

By May 2008, when provided with an agenda book, Jose will independently record
his homework assignments in English, Math, Social Studies and Science

By May 2009, Mary will ask 4 clarifying questions related to the text read. using
why/what iffhow questions with 100% accuracy in 4 of 5 trials as measured by
teacher-charted records.

By the end of December 2008, when given a problem with two linear equations or
inequalities, David will solve and graph the correct response with 90% accuracy as
measured by student work samples and teacher-made assessments (standard?).

When needing a break during math and social studies class, Brian will present a
“pass card” to request time away without disrupting others as measured by
classroom teachers using event recording sheet by the end of May 2009.

By June 2009, Allen will use graphic organizers to write a three-paragraph essay
using correct sequencing of sentences including topic, sentence, supporting
sentences and conclusion without assistance 4/5 times over 2 weeks as measured
by writing samples, classroom assignments and quizzes.
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By December of 2009, Alex will use his self-management strategies of checklist,
visual reminders, and putting his medicine bottle in his backpack by taking his
medicine daily as measured by teacher observations and recording chart.

ANNUAL GOALS TO SUPPORT POSTSECONDARY GOALS EMPLOYMENT

Kevin will use the public transportation system to get to and from her job
placement, independently arriving at work on time, for any five consecutive days
by May 2009.

By September of 2009, Cathy will ask questions about the instructions or materials
presented to ensure comprehension 9 out of 10 trials as measured by teacher
observation and charting.

Kyle will demonstrate the organizational skills of using a planner to record his
homework assignments for all classes every day.

Heather will develop algebra skills, as measured by her homework and quiz
scores, by using her planner, preparing questions for class and recording the
formulas for study during her senior year.

By the end of the year, Ben will use the 4-step problem solving strategy when
confronted with various situations in-school and at the job site as measured by
teacher and job coach observations and charting.

“*Remember Self-determination skills includes in choice-making, decision-making,
problem-solving, self-awareness, goal-setting, risk-taking and safety skills. There are a
number of materials and information available to assist with teaching various strategies
and lessons.

ANNUAL GOALS TO SUPPORT POSTSECONDARY GOALS INDEPENDENT LIVING

* Kevin will use the public transportation system to get to and from her job

placement, independently arriving at work on time, for any five consecutive days
by May 2009.

When given a choice of activities, Sarah will point and label the itern/activity
following no more than 1 prompt on 3/5 trials as measured by teacher observation
and recorded data.

Given a board of four choices of classroom and community topics (e.g., locations
in community, people, grocery shopping), Jason will select the activity or item in
which he wants to engage in for the week to make his schedule.
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TRANSITION SERVICES

These are examples based on transition services definition. The number of services and
activities you document are dependent on the needs of the student.

DEFINITION:

“Transition Services means a coordinated set of activities for a student with a disability

that

o

Is designed to be within a results-oriented process that is focused on improving
the academic and functional achievement of the student with a disability;

are incorporated into the student’s individualized education program to facilitate
movement from the school to post-school activities, including, postsecondary
education; vocational education; integrated employment including supported
employment; continuing and adult education; adult services; independent living; or
community participation.

must be based on the individual student’s needs, taking into account the student's
strengths, preferences and interests,

Includes instruction; related services; community experiences: the development of
employment and other post-school adult living objectives; and when appropriate,
acquisition of daily living skills and provision of a functional vocational evaluation. *

Instruction examples:
< Social skills training

e

b

-
’.’9

4:5 4:1. 1:1 i:i ¢:p

Participate in the High School visit*

Complete the learning style assessment*

Self-advocacy or self-determination training

Self-monitoring instruction related to behavior

Tutoring in reading comprehension strategies

Computer skills instruction

Enroll in Consumer Science Class ( or other electives that you have identified specific

reasons why that class relates to transition services)

Related Services examples

% Counseling services to manage anger

% Occupational therapy services to improve feeding skills

 Speech therapy services for training in use of augmentative communication device in
job site
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Occupational therapy for use of assistive technology
Physical therapy to improve independent ambulation on a work site
Orientation and mobility services for community participation

Community Experience

o

L

-
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Participate in Reality Store*

Visit two colleges or identify which colleges

Using public transportation to get to work site

Tour of community college campus to familiarize student with surroundings
Job shadowing in hospital environment

Training using ATM

Twice a month trips to grocery stores to purchase items

Employment and Other Post-School Adult Living Objectives

Lo

Goole D DD

Visit the Career Center*

Complete the learning style assessment*
Complete the Career plan with guidance counselor*
Complete career interest inventory*

Complete Self-determination assessment*

Apply for financial aid

Apply for college and disability support services
Refer to Vocational Rehabilitation Services
Participate in VRS night at school

Apply for Medicaid \Waiver

Part-time employment working with children
Volunteer position at hospital

After school paid work experience at Target
Apply for Social Security work incentives/benefits

Acquisition of Daily living Skills

T

R

o

Safety skills training in community settings
Purchase of a monthly bus pass

Grocery shopping training

Laundry skills

Knowledge and use of simple recipes

Food preparation and kitchen hygiene instruction
Purchasing lunch at work site

Fall 2008 Training - IU
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Secondary Transitional Activities

Though no longer required as a component of a transition [EP, activities can still be used
to improve a student’s present level of performance in a transitional area. Activities
allow a student to practice a skill or to demonstrate their learning. Unlike annual goals,
activities do not generally require specialized instruction and the outcomes may or may
not be measurable. Goals are about new learning. Activities are about practicing and
improving a skill that has already been learned. If there is specialized instruction
involved, activities can be written as goals.

Activities can be the responsibility of the student, parent, teacher, or any other
appropriate individual. It is important that if activities are stated within the IEP
document, the individual who aceepts responsibility for activities should also be
identified.

What follows are examples of transitional activities in the five transition areas.

Jobs and Job Training

I~ Make an appointment with the school counselor and ask for help to expand your
“career awareness” knowledge.
Get and keep a part-time job for three months.
Request an accommodation that you need from your employer.
Make an appointment to visit a Department of Rehabilitation Services counselor.
Develop a career plan.
Develop a letter of inquiry and a follow-up letter.
Gather information about two careers in which you are interested.
Video tape your worksite. Used the video as the basis for a class presentation.
Take a vocational assessment (inventory, aptitude or ability).

- Ask your employer to review your job performance and ask for suggestions to
improve.

I'l. Do a job interview for a job you are not interested in getting.

12. Create a job application data card.

13. Become involved in the school to work program

14. Fill out several job application forms

I5. Obtain a Minnesota Identification Card

16. Interview someone in a career interests and report the information to class or

teacher.

17. Visit the Workforce Center.

18. Make a list of your strengths, assets and skills.

19. Take the A.S.V.A B. test.

20. Talk to a military recruiter.

SO®NG M E WL
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Post-Secondary Education

I. Locate two secondary education institutions you'd consider attending. Call and
have them send you information.



2. Make a site visit to a post-secondary institution.

3. Take the ACT or SAT.

4. Contact a college Student Support Service Office to find out what assistance is
provided for individuals with you disability.

5. Arrange a meeting with a classroom teacher and explain to him/her how your
disability affects your education and what accommodations you need.

6. Arrange for tutoring one hour a week for nine weeks to improve a specific skill.

7. Fill out a college application form.

8. Make an appointment with the school counselor to discuss scholarships that might
be available to you.

9. Ask someone to write a letter of recommendation for you.

10. Take a learning style inventory to determine how you learn best.

I'l. Identify all possible sources of financial support for vo-tech or college.

Home/Independent Living

1. Do your family grocery shopping at least two times. See how well you can stay
within the budget.

2. Do the family laundry for at least one week.

3. Attend Anger Management Classes

4. With a parent, develop a family budget and monitor it for 8 to 10 weeks.

5. Prepare a family meal.

6. Develop a card catalog of your favorite recipes.

7. Schedule your next hair cut, dental, eye, or doctor appointment.

8. Investigate housing costs. Determine the monthly rent for apartments in your area.

9. Assist a parent with at least two different home improvement projects (painting a
room, fixing a leaky faucet, etc.).

10. Attend counseling sessions with Human Services

I'l. Keep his/her locker (room at home) neat, clean and organized for 1 month

12. Develop an “accumulation list” - things needed for moving to an apartment or
dorm room

13. Determine what legal resources are available

14, Create a “what to do if you have an auto accident” checklist

15. Find out where to get information about sexuality issues

16. Take a self-defense class

17. Determine how to use an ATM

18. Explore guardianship/conservatorship.




Recreation and leisure

S

Develop and carry out a four week exercise plan.

Attend a play or a musical.

Join a school club or sport team.

Attend a school function.

Attend one school dance.

Call the local YMCA or YWCA and inquire about what programs are available.
Develop a one-week vacation plan.

Read a book “just for fun”.

Take a community education class.

I{] Apply for a library card.
11. Visit at least 2 city or state parks
12. Share a skill you have with another

Community Participation.

1.
2
3

©H N L

Join a community or church youth group.

Attend a school board or city council meeting.

Volunteer your services to a community or private group for one hour per week for two
months.

Take a bus to location to which you would normally get a ride or drive.

Spend a morning or afternoon in court.

Register to vote.

Register with the selective service.

Apply for a driver’s license.

Introduce the participants at the next [EP meeting

Iﬂ Volunteer to help for a church or charity function
I'1. Visit a nursing home resident




Instruction

Transition IEP Goal

Activity/Service Objective

Student will identify (X)
colleges/universities and/or technical
schools of interest

Meet with college/university/technical school
representatives at school.

Attend college fair.

Visit campuses of interest.

Identify all requirements for entry into college
or technical school

Student will fulfill all requirements for
entrance to desired postsecondary
institution.

Complete and submit application.

Send high school transcripts and TABE
SAT/ACT/ASSET or COMPASS scores to
schools of interest

Obtain letters of recommendation from selected
teachers and or community members

Register for the appropriate classes needed to
satisfy graduation requirements.

With parental permission and support,
student will investigate (X) financial
assistance programs for postsecondary
education.

Meet will Native Corporation Shareholder
development specialist/Resource Techs to
develop career plan

Meet with Vocational Rehabilitation Counselor
to create work plan.

Investigate scholarships

Complete and submit FAFSA forms.

Apply for Vocational Rehabilitation Services.

Student will select courses preferred by
postsecondary institution

Inquire with admissions program at selected
postsecondary institution about preferred
courses.

Student will name 2 agencies that he can
utilize for post-secondary services.

Meet with guidance counselor to discuss Job
Corp as a possible option

Meet with Vocational Rehabilitation counselor
to discuss services

Student will apply to Vocational
Rehabilitation for vocational
evaluation and employment assistance.

Obtain application from case manager or other
source.
Return signed paperwork to case manager

Student will receive training in (X)
employment placements.

Participate in Work/Study Program
Participate in independence training activities
in the classroom.

Regularly rotate job sites to refine and expand
task skills and further explore potential
preferences for the future

Student will identify (X) characteristics of
disability

Take learning styles inventory.
Research effects of disability.

Student will request (X) needed
accommodations appropriate to disability

Student will request needed accommodations
from classroom teacher.




Student will request needed accommodations
on GED, SAT/ACT/Compass/Asset test.

Student will apply to (X) colleges.

Send high school transcript and SAT scores to
colleges of interest

Complete and submit college applications
Obtain letters of recommendations from
selected teachers and or community members
Use log to keep track of correspondence with
colleges of interest.

Student will apply for admission to (X)
technical schools.

Attend Open House at Technical School to
meet teachers and learn about desired program
of study.

Obtain application, complete, and turn in by
deadline

Meet with case-manager to discuss placement
in technical school of choice

Student will complete 2 college applications

Learn personal information
Gather applications and practice filling them
out. Have a staff member or parent review.

Student will pass classes related to
functional academics and daily living.

Identify areas of need for functional life skills
Participate in Community Based Vocational
Training

Follow functional academics curriculum

Student will obtain a regular high school
diploma

Pass required tests to graduate with a regular
diploma
Pass required courses for graduation

Student will take active role in planning and
participating in next IEP meeting.

Make introductions at IEP meeting
Present results from vocational evaluations
Plan and /or clarify IEP objectives and criteria

Student will develop a portfolio with the
three components listed based on
field

Research and list various possibilities and
interest in position in the field.

Locate and list programs that interest him/her in
the field.

Identify educational needs for the field of




Related Services

Transition IEP Goal

Activity/Service Objective

Explore options for keeping or replacing
Assistive Technology device for post-
secondary use

Contact Assistive Technology manufacturer to
obtain information from funding coordinator or
client advocate

Contact State Chapter of major disability
organizations for funding purposes Ex: United
Cerebral Palsy, Spinal Bifida Assoc.

Alaska Center for the Blind, ATLA

Initiate application for Medicaid Waiver

Contact Regional Office/ Local Clinic to make
appointment to complete Medicaid Waiver
Contact Benefits Navigator for information on
initiation of SSI

Obtain and complete necessary paperwork
Monitor status of application monthly

Student will apply to
VR for vocational Evaluation and
vocational development

Complete school referral

Meet with vocational counselor when assigned
Participate in Vocational and/or Work
Evaluation through Vocational Rehabilitation

Student will acquire a communication
device that can be used consistently to
communicate with others (see also IEP)

Work with teacher/speech/occupational therapist
on using various communication devices.
Contact vendors for sale/lease options on
communication device

Student will request an interpreter for
personal needs (driver license testing, job
interview, doctor’s appointment etc.) on
(X) occasions

Will request the services of an interpreter when
needed.

Will meet with the social worker or counselor to
discuss

when and how to request interpreting services

Student will meet with VR counselor on at
least 2 different occasions to set-up a work
plan.

Arrive at meetings promptly
Contact counselor ahead of time if late needing
to reschedule

Student will identify 2 appropriate
agencies to link with upon graduation

Contact VR counselor and discuss services and
options through DD

In a community setting, such as a job
interview or taking the driver’s test,
student will independently request once a
month professional interpreting services

Will request the services of an interpreter when
needed

Will meet with the social worker or counselor to
discuss when and how to request interpreting
services

Student will apply for long-term financial
assistance.

Apply for Supplemental Security Income
Apply for a Medicaid Waiver through local
Region office contact family’s insurance
company to inquire about coverage options as
well as Tribal Health Services




Employment

Transition IEP Goal

Activity/Service Objective

Student will complete (X) number of chores
at home without prompts

Create chore chart.
Create system of rewards and consequences for
chore completion.

Student will identify (X) options for
volunteer positions

Accompany parents to investigate volunteer
possibilities in the community.

Explore volunteer options at various
community sites (example: church, school,
traditional council, City Councils, community
cook house, Girls/Boys club).

Maintain a log of volunteer contacts; listing
date, person contacted, and call back number.

Student will identify (X) careers within
selected area of occupational interest

Participate in job sampling/shadowing
experience. To include traditional subsistence
activities.

Participate in Work Study Experience. Obtain
entry-level summer job (volunteer or paid) in
area of interest.

Student will identify family/community
Subsistence activates

Participate in seasonal family hunting, fishing,
gathering, and food prep activities

Identify tools and supplies needed for specific
subsistence activities.

Student will utilize Vocational
Rehabilitation Services to reach career goals

Meet with VR counselor to open case.
Explore options for requesting accommodations
in the college/vocational school setting.

Student will develop a work plan with the
VR counselor

Keep all VR meetings.
Follow up on recommendations from VR
counselor.

Student will complete (X) number of steps
to obtain part-time employment in selected
field

Meet with case manager to discuss Job Search
plan.

Complete job applications at a minimum of 3
places of potential employment.

Communicate with case manager regarding job
search progress.

Student will retain current employment

Meet with case manager to develop list of
strategies to improve employability.
Invite employer to next IEP meeting.

Student will obtain a satisfactory
performance rating within his current
employment.

Complete a self-evaluation of job skills every 9
weeks

Have employer fill out WBL Student
Performance Evaluation




Discuss progress at work with manager & WBL
teacher on a regular basis.

Student will develop and practice (X) job
acquisition skills in preparation for
employment.

Identify 3 local businesses that offer part-time
work.

Complete 3 applications for each business and
return to case manager.

Follow-up with manager until job opportunity is
offered or closed

Student will seek/obtain volunteer position
in desired vocational area

Identify volunteer opportunities.
Contact agency/organization to volunteer.

Student will apply for a part-time job.

Meet with case manager to discuss job search
plan

Identify 3 places in the community where he
would like to work

Obtain and complete minimum of 3 job
applications at selected places of employment
with support from an adult

Student will identify (X) jobs within the
community

Interview family members and neighbors about
their jobs

Explore specific roles of people working in the
community

Student will meet with staff from two local
organizations (city/traditional councils,
school) settings to discuss possible
volunteer or supported employment
possibilities.

Contact local libraries/churches (minimum 4) to
inquire about volunteer service possibilities
Practice appropriate greetings/conversations
through communication system relevant to
volunteer situations

Practice using adaptive switch, environmental
control unit, and tape player to play music for
activities.

Student will meet with a VR representative
on a quarterly basis to identify (X) assistive
technology needs and options necessary to
reach career goal

Meet with a VR representative to discuss
assistive technology needs and options
Within the work plan, create a list of
accommodations that will be needed in the
college setting

Student will tour 3 post-school vocational
training options

Contact Vocational Rehabilitation Program to
inquire about/begin intake process for services
Attend region/local Career /Transition Fair to
gather information and contacts for local
programs

Contact local agencies for supported
employment to schedule a meeting and tour
Create information binder to organize/hold all
gathered information.




Post School Adult Living

Transition IEP Goal

Activity/Service Objective

Student will demonstrate self-advocacy skills
by completing the 3 activities listed

Take active role in planning and participating
in next IEP.

Communicate the nature of disability, needed
accommodations, and strengths.

Discuss classroom modifications needed with
all teachers

Discuss strengths and weaknesses with
potential employer

Meet with Vocational Rehabilitation
Counselor to discuss needs.

Contact appropriate support organizations for
post-secondary assistance (Center for Visually
Impaired, Autism Society, etc.).

Request needed accommodations on Drivers’
Exam.

Student will exhibit the use of 2 money
management skills.

Open bank account.

Use an ATM

Use online banking

Keep monthly statement and balance.
Assume responsibility for 1 bill a month;
paying the correct amount on time.

Student will open and maintain checking
account over 3 months.

Identify a bank and open accounts (checking,
savings) along with check card for access to
accounts

Use check card for purchasing items/meals
while on community skills outings minimum
once per week, with adult support

Use ledger to keep track of withdrawals and
deposits in accounts, with adult support

Student will be responsible for 5 weekly/daily
chores in preparation for independent living.

Plan, shop for, and prepare at least one meal a
week

Wake self-up each morning using an alarm
clock

Use a day planner or calendar to keep up with

due dates, activities
Sort dirty laundry by colors, load and start washer and
dryer, with adult support

Care for “Lacy” (family cat) by feeding (2
times/day) and cleaning out litter box (daily)

Student will determine the process for parents
obtaining legal guardianship over her.

Obtain guardianship information
Contact lawyer to begin/complete
guardianship process




Identify necessary steps to obtain a Medicaid
waiver

Student will make (X) contacts to obtain
financial assistance:

Apply for Supplemental Security Income
(SSI)

Apply for a Medicaid Waiver (DHR)
Contact family’s insurance company to
inquire about coverage options.

Acquire self-monitoring strategies to decrease
impulsive behavior

Self-record specific behaviors on chart

Role Play

Stop & Think — wait 5 seconds before
responding

Deep Breathing before responding to situation

Student will create and follow a budget for 3
months

Student will identify his expenses for housing,
transportation, utilities, grocery and personal
care items.

Student will determine his needed income to
pay bills

Student will use ledger to keep track of bills
and payment due

Student will demonstrate appropriate peer
relations in 4 settings

Discuss and role play various situations in
affective skills class

Accompany a peer on a social outing at least
once a month

Acquire self-monitoring strategies to decrease
impulsive behavior

Student will advocate for self by
communicating 2 strengths and 2 weaknesses
to her teachers, peers and employers.

Take active role in planning and participating
in her next IEP meeting

Discuss classroom modifications needed with
all teachers

When employed, discuss strengths and
weaknesses with employer, get monthly
feedback on targeted behaviors

Participate in role-playing activities to
practice utilizing self-advocacy skills in a
variety of situations.

Student will find 2 jobs of interest using
local/regional online want ads/ job postings

With parent, locate possible job opportunities
in the local newspaper.

With parent, review the process of obtaining a
job of interest

Student will take an active role in planning
and participating in his/her next IEP meeting

Meet with case manager to review the
instructional accommodations page of his/her
IEP.

Make introductions at IEP Meeting

Plan and/or clarify IEP objectives and criteria

Student will distribute his accommodation
plan to all teachers every semester.

Take an active role in his IEP meeting.
Practice discussing classroom




Daily Living Skills

Transition IEP Goal (level 3)

Activity/Service Objective (level 4)

Student will obtain the necessary supports and
accommodations to live independently

Participate in appropriate classes
Discuss access to accommodations for
independent living with VR counselor

Student will acquire the skills necessary to
live independently

Open and maintain checking/savings account

Plan., shop for, and prepare at least 2 meals a
week

Perform daily cleaning chores without
prompts

Make and follow schedule to perform week
laundry chores

Locate local bank and online banking options
Choose the account type needed

Provide information needed to open account
ex: driver’s license, ID, etc.

Student will utilize a communication system
and gesturing/orienting to make requests and
indicate preferences

Expand appropriate activities per student

Student will be able to prepare a simple snack
or meal with minimal assistance 3 times.

Will be able to choose the food items,
utensils, and appropriate cooking method for
a selected food choice

Will request assistance when needed and
follow the directions given

Will clean up after food preparation

Student will obtain the necessary supports and
accommodations to live independently by
completing 2 of the designated transition
activities.

Participate in the Daily Living classes offered
through the CVI

Discuss access to accommodations for
independent living with VR counselor, such
as utilizing Tools for Life

List 5 accommodations that are necessary to
live in an apartment

Borrow/use 3 accommodations from Tools
for Life that would help student live more
successfully independently

Student will identify and complete 5
necessary steps in morning routine to get
ready for school 5 days a week.

Identify necessary steps in morning routine
by working w/family to make a chart

Follow morning hygiene sequence on chart
Address hygiene needs throughout the day, as
needed

Student will improve personal hygiene by
following a chart regarding personal hygiene

Schedule a specific time/day for the
following activities as part of a weekly




needs and keeping track of completed
activities

routine: regular bathing/showers, washing
and drying clothes, hair/body care

Check off personal hygiene activities on chart
when completed

Student will demonstrate two independent
living skills five days per week for 16 weeks

Wake self-up in the morning using an alarm
clock

Utilize a calendar at home and in school to
record appointment and activities

Listing homework/chores necessary to
complete for each day

Student will choose clothing appropriate for
work and for play on 3 opportunities to dress
for each of the 2 types

Provide communication choices with a
variety of student’s clothing to include work
and play clothes

Student will wash and dry his/her clothes
independently once a week

Will demonstrate a skill in handling various
types of laundry needs to include washing,
delicates, colors and special fabrics.

Student will demonstrate how to handle
various types of fabrics for drying clothes to
include line drying, temperature settings and
small items.

Student will learn to shop and select 10 food
items based upon freshness, quality, date cost,
and nutritional value.

Student will shop with family and identify
freshness, quality, date cost, and nutritional
value of various food items.

Student will be able to plan a simple meal on
a budgeted amount of money once a week

Student will assist family with meal
preparation on 2 weekdays

Assist family with identifying recipes
including steps necessary to complete recipes
Assist family with grocery shopping
including budget for meals

Student will list 3 facts in the area of
pregnancy/prenatal care/parenthood

Will request a time to meet with parent to
discuss questions over pregnancy, prenatal
care, parenthood

Will request a private time to meet with
dorm RA, counselor, or other trusted adult, to
discuss questions

Will participate in the “Baby Real Deal”
experience using programmed baby dolls to
simulate being a parent.

If applicable, will learn how to use adapted
devices for being a deaf parent.

Student will perform 3 daily chores at home
following a prepared checklist.

Identify daily chores at home
Complete and follow a checklist of chores
performed




Community Participation

Transition IEP Goal

Activity/Service Objective

Student will access and utilize (X) community
resources

Assist parents in completing tasks in the
community (use ATM at store; get mail,
COD’s mail envelops and boxes from post
office, utilities companies AVEC/ARUC to
access water/sewer and electric services, etc.)
Register to vote

Obtain government picture ID

Register for Selective Service (all males age
18)

Complete necessary tax forms

Apply for SSI

Apply for post-secondary support

Tribal Voc Rehab

State Voc Rehab

Native Corporation resource techs

Student will identify (X) transportation
options

Investigate Public Transit options: contact
local air carriers book reservation to local hub
community.

Access and search for reservations online for
local carriers ERA/Bering Air and Alaska
Airlines

Apply for Para Transit Service, if applicable

Student will identify (X) modes of
transportation

Investigate transportation options on
identified postsecondary campus

Explore taxicab/van service in community
Apply for Drivers Education training through
Tech Center

Practice for and take test for Driver’s License,
requesting necessary accommodations
Practice driving skills at least ____ a week.
Obtain bus schedule and map online and
practice mapping routes for trips to
Anchorage

Student will obtain a driver’s license

Will study the driver’s manual
Will join the Driver’s training study group
Pass the driver’s written exam

Student will identify visit potential places in
the community to shop for food, clothes, etc.

Will buy groceries and or clothing from local
stores.




Will be able to order groceries and clothing
from stores in hub community by phone to be
delivered to airlines then on to home village.
Will be able to mail order via phone or
website food and clothing.

Student will join club, team, or other social
organization.

Investigate Social recreation events sponsored
by community

Investigate various volunteer opportunities,
school event, community potlucks, meetings
Investigate joining sports leagues

Attend 2-3 school events per semester
(sporting events, dances, club meetings, etc.)
Initiate conversations with peers and c-
workers

Student will identify (X) leisure/recreation
activities of interest

Investigate Special Olympics participation
Explore community recreation options and
classes

Student will register to vote

Obtain and complete forms necessary for
voter registration

Find appropriate voter precinct

Vote in next scheduled election, with adult
support

Student will volunteer in his community for
20 hours

Investigate volunteer options in the
community (Traditional Council / City
Council meetings and or events)

Using a calendar, make a schedule to
incorporate volunteer duties and employment

Student will actively participate in group
conversations with peers at lunch and/or
during community skills outings, using
communication system on (X) different
occasions.

Practice and expand vocabulary on chosen
communication device/system

Participate in group “conversations” during
lunch periods and daily outings

Student will initiate communication with
workers in community settings, initiating 2
responses in 3 different locations.

Practice and expand vocabulary on chosen
communication device/system

Participate in group/one on one
“conversations” during community settings

Student will attend a mentoring program once
a week for 20 weeks

Investigate mentoring programs in the area
and inquire about the referral process for each
Contact a representative from the selected
mentoring program to

begin involvement

Student’s family will complete one sign
language training module per week from
Described and Captioned Media Program
(free)

Will locate local interpreting services in
community and ask about classes.

Locate ASL online classes for family and
assist in helping them learn to sign.




Student will be able to develop and use a Student will make choices and locate items
picture list to find 4 items on a shopping trip | needed for various activities that require
purchases.

Student will list prices of items purchased




Postsecondary Education

Goal: Student will acquire the skills to successfully transition to a two-year or four-year college/university.

Objectives:

CSDE

Student will enroll in academic classes that will prepare him/her for the educational challenges of
postsecondary education.

Student will meet with guidance counselor/special education teacher to discuss academic requirements
of pursuing a college degree.

Student will demonstrate skill in developing a positive school profile and resume that will be used in
the college application process.

Student will participate in at least one extracurricular activity in order to develop nonacademic aspects
of learning.

Student will describe their disability in terms of learning strengths and weaknesses.

Student will attend postsecondary options fairs, events, and group sessions provided by the school.
Student will participate in the traditional standardized tests necessary for acceptance to postsecondary
institutions (PSAT's, SAT’s, etc.).

Student will complete the paperwork necessary to take the SAT's with accommodations,

Student will schedule a visit with the Disability Services Coordinator for at least wo
colleges/universities to determine the levels of services available.

Student will describe the accommodations/modifications available to them in postsecondary settings.
Student will explain the difference between protection under special education law (IDEA) and
Section 504 of the Rehabilitation Act and the Americans with Disabilities Act.

Student will ensure that all evaluation data required by postsecondary institutions has been conducted
and is within three years of graduation.

Student will receive direct skills training in becoming a positive self-advocate:

Learn whom to ask and when to ask for assistance.

Practice describing what is needed in order to become a successful student,

Develop and practice negotiation skills to help get what is wanted/needed.

Develop strategies for seeking assistance.

__ Discuss disability needs in the context of seeking accommodations.

Student will practice needed postsecondary education strategies:

Time management

Test preparation

Study partner/study group

Note-taking techniques

Special study locations

Stress reduction techniques

— Text anxiety reduction activities

Student will develop the skills to organize their work with efficiency.

Student will develop strategies to enhance their study skills.

Student will determine what testing, evaluation data is required by a postsecondary institution in order
to receive needed accommodations.

Student will research resources within and outside the college 1o find support:

Determine if they are eligible for Vocational Rehabilitation Services (BRS)

Research private tutoring, if necessary.

— Research Personal Care Assistance services, if necessary.

Student will submit a resume and postsecondary list of options to their guidance counselor by
September, Grade 12.

Student will write a personal essay in the fall of Grade 12.

Student will investigate availability of financial aid and complete paperwork.

LA
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Career Awareness/Employment

Goal; Student will complete a series of activities in order to prepare him/her to transition to
competitive or supported employment.

Objectives:
Student will complete a series of formal and/or informal vocational assessment activities:
Career Interest Inventory
Learning Style Inventory
Student Interview
Parent Interview
Values/Maturity Inventory
Achievement Test
___ Psychological Tests
Student will define interests and abilities related to potential career and job opportunities.
Student will develop a career portfolio to compile all vocational-related materials.
Student will complete a minimum of two job reports on occupations of interest.
Student will complete a series of formal and/or informal vocational assessment activities.
Student will participate in career trips to area businesses,
Student will participate in school-based opportunities to hear guest speakers from career fields
of their choice.
Student will identify primary and secondary career goals comparing the qualifications necessary for
success in such occupations with his/her own abilities.
Student will increase knowledge of general labor laws re: the employment of minors (e.g. work
permits, hours of work, minimum wage and jobs permitted for minors).
Student will demonstrate skills necessary to effectively locate, apply, interview and maintain
employment.
Student will identify attitudes and behaviors necessary for job success.
Student will apply decision-making strategies to job-related issues,
Student will develop a personal resume.
Student will define transition goals related to competitive or supported employment postsecondary
education and training. independent living, and community participation.
Student will refine transition goals related to employment, postsecondary education and training,
independent living, and community participation.
Student will meet with adult service representatives to initiate referral process.
Student will meet with adult service representatives at least two times per school year to prepare for
transition,
Student will discuss job-related concerns and transition planning issues in vocational counseling
sessions.
Student will complete job-shadowing experiences related to expressed interests.
Student will successfully complete school-supervised work experiences.
Student will demonstrate positive work habits and attitudes in school-based vocational settings.
Student will participate in community-based internships in a career field of interest,
Student will demonstrate positive work habits and attitudes on community-based vocational training.
Student will complete community-based job training experiences.
Student will self evaluate work behavior in community-based vocational settings.

RN
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Self-Advocacy

Goal: Student will demonstrate self-advocacy skills in order to communicate learning style, academic and

|1

Goal:

CSDE

behavioral needs,

Student will complete a learning style inventory and be able to describe learning style.

Student will communicate to others the strengths and weaknesses of learning style.

Student will review the maodifications/adaptations page of his/her IEP.

Student will communicate with teachers to seek help, clarify instructions or requirements of academic
tasks, and make them aware of accommodations.

Student will learn skills to begin to facilitate his/her PPT.

Student will identify impact of behaviors on self and others and how it affects learning.

Student will assess accuracy of assignments and tests by reviewing for errors and making necessary
revisions,

Student will accept the consequences of being unprepared for class by discussing such consequences
and developing a strategy to avoid such problems in the future,

Student will demonstrate the skill of obtaining information from teachers regarding tests, quizzes,
projects, ete.

Student will develop and carry out a plan for making up work missed due to absence,

Student will accept responsibility for utilizing resource period services to meet classroom objectives,
Student will discuss specific topic behaviors (positive and negative) and their effect on academic
classes and/or social performance of self.

Student will seek guidance/direction when facing new or difficult situations.

Student will appropriately confront topics/issues which are uncomfortable, with teacher/para support.
Student will plan and implement alternative solutions for school problems as they occur with adult
guidance,

Student will face academic and social situations positively and appropriately and discuss feelings
regarding these situations.

Student will accept praise and/or criticism from peers or adults and utilize this to change social and
behavioral outcomes.

Organization and Study Skills

Student will demonstrate organization and study skills in order to participate successfully in
academic classes.

Student will self-monitor homework by maintaining an assignment note pad that lists all assignments
and dates due.

Student will monitor long-term assignments by breaking down assignments, setting up blocks of time
for completion of each part, recording and monitoring progress.

Student will show preparation for class by reporting to class on time with necessary materials for
class,

Student will complete assigned tasks by following oral and written directions.

Student will complete assigned tasks by beginning within a reasonable amount of time and finishing
within a specified time frame.

Student will work towards effective task completion by remaining on task. ignoring distractions and
working independently for a specified period of time.
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meet study skills objectives,
Student will self-monitor assignment completion by prioritizing tasks and breaking down assignments
into workable units,

Student will complete research projects by setting a time line for completion, locating primary and
secondary sources, taking notes from these sources, citing sources, organizing hy sub-topic and
presenting report in oral or written form,

Student will access the reading component of classes through the use of recorded materials as needed.
Student will employ compensatory strategies in setting goals in content classes, creating strategy to
improve recording of assignments, developing strategy 1o Improve grades, monitoring time spent on
specific subjects and following through on the use of these particular strategies,

Student will improve memory strategies by acquiring and applying a variety of memory technigques.
Student will improve note taking skills by acquiring and applying strategies for written & oral sources,
Student will independently arrange conferences/exira help sessions with teachers,

Student will complete assignments on time and according to designated criteria by recording
assignments, budgeting time appropriately, being prepared by having all necessary materials, and by
seeking help when necessary.

Student will earn a passing grade in academic courses by participating in in-class
discussions/activities, utilizing various study skills and actively preparing for lests/quizzes.

Student will accept academic responsibility by attending classes on a regular basis, participating in
class discussions and activities, completing assignments according to stated criteria. and following

class behavioral guidelines.

lndv:peudenﬂl)aily Living Skills
Student will acquire the necessary daily living skills to allow for independent functioning in a variety
of environments (home, vocational and community),

Student will maintain well-groomed appearance and proper hygiene. ,
Student will perform appropriate first aid for minor cuts, burns, and insect bites. N
Student will identify personal medical management needs (prescription, over-the-counter medicine,

directions and safety of use). . . m
Student will verbalize information about the need for regular exercise and proper diet to maintain

healthy bodies.
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GOAL:

CSDE

Student will identify steps necessary to ensure a safe environment, such as obtaining appropriate
assistance during emergencies. dealing with strangers, having appropriate 1D and

knowing when and how to use it.

Student will maintain a bedroom by making a bed correctly, hanging up and placing clothing neatly
in closets/drawers.

Student will maintain a clean bathroom — based upon specific teacher criteria.

Student will maintain a clean kitchen — based upon specific teacher criteria.

Student will maintain a clean living room — based upon specific teacher criteria.

Student will apply and expand knowledge of meal preparation skills, clean up, food storage, and
safety in the kitchen — based upon specific teacher criteria.

Student will demonstrate appropriate use of household appliances—based upon specific teacher
criteria,

Student will demonstrate appropriate skills in laundering — based upon specific teacher criteria.
Student will perform necessary organizational techniques, such as calendar use, scheduling, and
record keeping.

Student will expand time management skills as they relate to home, work, and the community.
Student will. through role playing, demonstrate appropriate telephone etiquette, usage, 911
emergency calls, 411 operator assistance, and personal safety.

Student will apply and expand knowledge of written correspondence including telephone
messages, letters, lists, etc., based upon specific teacher criteria.

Student will. based on a dollar amount, choose and purchase a meal in a restaurant or cafeteria.
Student will demonstrate proper etiquette, procedure, and social conversation when in a
community — based upon specific teacher criteria.

Student will, based on a given dollar amount, locate and purchase appropriate items in a store for
meal preparation, clothing purchases, household and personal needs — based on specific teacher
criteria.

Community Participation

Student will acquire the necessary skills to access the community with independence (and/or
specified levels of support).

Student will participate in extracurricular activity/clubs in the school and community.
Student will participate in sports program in the school/community.

Student will be assigned a Peer Mentor to support him/her in recreation/leisure activities in the
school/community.

Student will read and follow directions, maps, signs and transportation schedules.

Student will receive additional tutorial support to pass the written driver's license examination.
Student will learn the skills to access public transportation,

Student will participate in community-based training to learn skills related to:

Shopping

Going to a Restaurant

Establishing a checking and saving account and completing transactions at a bank
__Untilizing the Post Office

Student will demonstrate an understanding of proper etiquette in a variety of social/community
situations.

Student will register to vote (if age 18) and learn the skills to use the voting machines.

Student will learn the skills to access appropriate medical care (calling doctors to make
appointments),

Student will identify leisure activities that they can enjoy in their free time.

Student will identify appropriate community resources that could support them after high school.
Student will complete an application for federal/ financial assistance, if appropriate (3SI, SSDI, Title

XIX), with assistance from staff and family.
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Ventura County SELPA
Mary E. Samples
www.venturacountyselpa.com

IEP Transition
Goals Bank
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IEP software program

Codes:

“SCANS” - Secretary’s Commission on
Acquisition of Necessary Skills
(US Department of Labor)

“S” - Severe Disabilities Fran Arner-Costello
Director, Programs & Services

(805) 482-2353
7 farnerco@vcoe.org

“NS” - Non-Severe Disabilities
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Ref. No.

Behavior List

Behavior

Grade Std. Domain/Category

1%

5276

will take __ community college placement tests’

| | |Transition

TE1 |Education

K

op | Bo77 \év(ijl\l/;irfti; év(\e/g l)ofcé:ﬂal1 Ccr?mmunity colleges and name | [ ITransition
TE2 Education

3§ | 5278 Yjvéliln%e;eclgﬁege CaTaog unit college schedule with no conflicts | | ITransition
TE3 Education

4 ¥ IW mitl(lelrig;taverage costs of one semester at colleges of I ||7 :Transition
TE4 Education

o IW m{!n%r?goggﬂfsg?ddegr%gﬁifg a field of ig?e"r%gs?s thathave a | Ii ITransition
TE5 Education

6§ IW will identify _ sources of financial aid for college | |7 |Transition
’7 W |Education

7 b IW will identify sources for financial aid for specific disabilities | |7 |Transition
| | TE6 |Education

84| 5283  |willfill out FAFSA application | [ Transition
’7 W |Education

9 IW \é\{[illjldiceiﬁg[i\fzith disabiﬁtci)ggges with specific programs for | |7 ITransition
TE5 Education

10 4 | 5285 \évri:év\j\;c}iﬁg)isabled Student Programs at a college of interest | | :Transition
TE2 Education

11 § IW will complete practice college applications | |7 |Transition
’7 IW |Education

12 IW will apply at colleges of interest | Ii |Transition
’7 ’? |Education

13 ¢ | 5288 will entroll in Community College | | |Transition
’7 IT |Education

14 § IW will develop a brief informational sheet for college instructors | [ |Transition

which outlines requests for accommodations

| | TE8 |Education




Behavior List

Ref. No.  Behavior Grade Std. Domain/Category
I will tour a local college and identify 5 important locations on a Transition
159 [ 5200 il tour 2 loc lil IEd :
TE9 ucation
* | will visit a college bookstore and list prices for ____ textbooks | Transition
1o 5291 in an area of interest |’7 IEd .
TE9 ucation
17 § | 5292 will state required courses for California State Universities and | |Transition
develop a schedule for completing them in the remaining
years of high schoool TE10  [Education
I | will explore major of interest and list required courses for a | Transition
1oy 5293 BacheFI)or‘s dngree in that major at a college of interest I | : y
TE11 Education
& will explain the codes and abbreviations in a typical college Transition
190 [ 5204 il exp }7 ||T IEd :
T ucation
20 | 5295 will complete a course at a local college | | |Transition
TE12 |Education
I | will list colleges that have graduate programs in field of | Transition
S 5296 interest I | = :Ed .
TES5 ucation
22 | 5297 will peform job tasks using a visual schedule | | [1-A-1 |Transition
SCANS S | WCT1 |I§mployrmen_t: Work
23 § | 5298 will complete a task lasting __ minutes | | I-A-1 |Transition
SCANS S | WC3 |I§mployrmen_t: Work
24 i | 5299 will recognize times for activites of the day (school, work, | | 11-A-1 |Transition
meals, bed, medication) ANSS ; |Employment' Work
SC WC = ment.
25 | 5300 will identify times/days of deadlines for job tasks | | 11-A-1 |Transition
SCANSS | WC4 |l§mploy,men_t: Work
26 § | 5301 will identify days when bills, payments are due | | I1-A-1 |Transition
WC4 |I§mployrmen_t: Work
27 | 5302 will identify work/school days | | I1-A-1 |Transition
SCANS S | wWC4 |I§mployrmen_t: Work
28 %[ 5303  [willidentify payday I || II-A-1 :'IE'ranlsition .
SCANS S | wcC4 Employment: VVor




Behavior List

Ref. No.  Behavior Grade Std. Domain/Category
29 # IW will take breaks and return on time | IW |-|-ransition
30 # IW will finish assignments/work on time |SCANS : % :::::::nent —
SOANSN [ Wea _ Employmen
31 i | 5306 mil!lnai(r:]q[%rately complete a time card for Work Experience and | °F | “\:Vzi |T:::::nent Work
32 ¥ IW will correctly use time card/time clock at work |SCANS : I% :::::::nent =
| | Employment:
3| a8 will complete Work Experience assignments neatly and on | I% |Trr::::;nnent —
'SCANSN | wcao  [Employment:
34 IW millsggnmé)are the cost of an item to amount of money available | N % |T::::::nt i
35 # IW will put items back if told there is not enough money |SCANS - I% :E:::::nent =
| Employmen:
36 # IT will locate line for bank teller | ||”IWTC72 ::::::jnent Work
i IW will wait appropriately in bank line | % :E:::::nent —
38 | 5313 will conduct transaction with teller at bank |SCANS S | I\I/\I/(’.:‘125 :E::::;nnent Work
394 [ 5314  |willapply for bank account |SCANS S I% ::::::?nent Work
[SCANS N [ WCB  [Employment:
40 IW will complete savings account deposit/withdrawl | — I% |T:::::nent —
419 | 5316  |willendorse check |SCANS N |T ::::::nent Work
'SCANS N | EBs12  [Employment: Work
- IT A | IW |Transition
'SCANS N | WC8  [Employment: Work




Behavior List

Ref. No.  Behavior Grade Std. Domain/Category

43 §r | 5318 will use a bank card to make a simple purchase | I-A-2 |Transition
SCANSN | wcs |I§mployrmen_t: Work

44 | 5319 will balance a sample budget using a calculator | -A-2 |Transition
SCANSN | WC9 |I§mployrmen_t: Work

45 g | 5320 will developta budget for living independently based on | | NI-A-2 |Transition

average rents

SCANS N | WC10 |I§mp|oyrmen_t: Work

46 5321 will explain information on payroll stub | -A-2 |Transition

|SCANSN| WC11 |I§mployrmen_t: Work

47 5322 will pick up materials and put in a designated place | -A-3 |Transition

SCANS S | WC12  [Employment: Work

48 i 5323 will maintain a neat and orderly work space | | NI-A-3 |Transition

SCANS N | WC12  [Employment: Work

49 5324 will bring required materials (notebook,pencils,calculator) | | NI-A-3 |Transition

|SCANSN| WC12 |I§mployrmen_t: Work

50 4 5325 will retrieve materials/items for an activity when given | HI-A-3 |Transition

(verbal/gestural/light physical) prompt
WC18 |Employment: Work

EEELK

51 4 5326 will call emergency numbers and give pertinent information | | NI-A-4 |Transition

(place, problem, name, address) in role-play situation
SCANS S | EBS32 [Employment: Work

52 | 5327 will locate a security guard or store clerk if lost | | I11-A-4 |Transition
EBS35 |I§mp|oyrmen_t: Work

53 ¥ | 5328 will iéje(?tify police in the community as resources of help if | NI-A-4 |Transition

neede

SCANS S | EBS35 [Employment: Work

54 § | 5329 will ask for assistance from supervisor if needed | H-A-4 |Transition
SCANS N | WC14  [Employment: Work

55 | 5330 will identify the different staff members on campus and their | | NI-A-4 |Transition

various roles (e.g. librarian, attendance clerk, counselor)

SCANS N | EBS35 |I§mp|oyrmen_t: Work

56 5331 will idenify community agencies that can provide | | I1-A-4 |Transition

W

assistance with employment opportunities
'SCANS N | WC16  [Employment: Work




Behavior List

Ref. No.  Behavior Grade Std. Domain/Category

57 5332 will identify three references for a job and ask them for letters lI-A-4 |Transition

of reference or to be references on an application
SCANSN | Ps13  [Employment: Work

K

58 5333 will contact three employers for applications | 1-A-4 |Transition
SCANS N | JS1 |I§mployrmen_t: Work
59 | 5334 will contact the human resources department of a prospective | | NI-A-4 |Transition

employer to apply for employment

SCANSN | JST |I§mployrmen_t: Work

60 5335 will initiate appropriate communication for need | 11-B-1 |Transition

'SCANS S | SE1  [Employment: Work

61 5336 will ask a question to seek a specific piece of information | -B-1 |Transition
SCANSS | SEf1 |I§mployrmen_t: Work
62 ¥ 5337 will meet with a counselor or representative from the | 11-B-1 |Transition

community college or trade school of interest

SCANSN | WC15  [Employment: Work

63 i 5338 will visit the career center utilizing at least one of the services | 11-B-1 |Transition

available
|SCANSN| WC15 ||§mployrmen_t: Work

64 5339 will use an online program to view occupatons of interst | | 11-B-1 |Transition

SCANSN | CE5 |I§mployrmen_t: Work

EEEEK

65 5340 will register with the Youth Employment Service | | 1-B-1 |Transition

SCANSN | WC15  [Employment: Work

66 5341 will attend a career day or faire | | 1-B-1 |Transition

SCANSN | CEf1 |I§mployrmen_t: Work

67 5342 will locate words in a dictionary | 11-B-1 |Transition

WC16 |I§mployrmen_t: Work

K

68 5343 will use the dictionary to find definitions | 11-B-1 |Transition

SCANSN | WC16 |I§mployrmen_t: Work

69 5344 will use the dictionary to find correct spelling of words | | 11-B-1 |Transition

SCANS N | WC16  [Employment: Work

70 5345 will locate books using a card catalogue or computer system | I11-B-1 |Transition

;

'SCANS N | WC16  [Employment: Work




Behavior List

Ref. No.  Behavior Grade Std. Domain/Category

71 ¥ 5346 will locate information in a text using the index and table of | 1I-B-1 |Transition

contents
SCANS N [ WC16  [Employment: Work

K

72 ¥ 5347 will locate terms using a glossary | | 1-B-1 |Transition

SCANSN | WC16 |I§mployrmen_t: Work

73 i 5348 will sequence letters of the alphabet | | -B-2 |Transition

WC18 |I§mp|oyrmen_t: Work

74 5349 will alphabetize words with the same first letter | 1-B-2 |Transition

| | wcCis |I§mployrmen_t: Work

75 i 5350 will alphabetize words with the same first two letters | -B-2 |Transition

SCANS S | wC1g  [Employment: Work

76 5351 will assist teacher/office staff with collating copies | | [-B-2 |Transition

SCANS S | wCtg  [Employment: Work

77 ¥ 5352 will group objects together by size/function/color/shape | 1I-B-2 |Transition

|SCANSS| WC18 ||§mployrmen_t: Work

78 5353 will demonstrate accurate outlining/note taking skills | | 1-B-2 |Transition

SCANSN | PS3 |I§mployrmen_t: Work

EEELE

79 § 5354 will develop an outline for a topic using notes from reference | [11-B-2 |Transition

materials
SCANSN | WCi6  [Employment: Work

80 i 5355 will keep a notebook with papers filed in appropriate sections | | -B-2 |Transition

PS3 |I§mp|oyrmen_t: Work

81 5356 will keep a file or portfolio of work related materials | | 1-B-2 |Transition

SCANSN | PS3 |I§mployrmen_t: Work

K

82 i 5357 will attend a career faire and report requirements for two | | 1-B-3 |Transition

career presentations
SCANSN | CE1  [Employment: Work

83 5358 will use a computer to store and access information | | -B-4 |Transition

SCANS S | WC19  [Employment: Work

84 5359 will keep track of expenses using a calculator | | 11-B-4 |Transition

|

| | EBS21 |I§mp|oyrmen_t: Work




Behavior List

Ref. No.  Behavior Grade Std. Domain/Category

85 i | 5360 will access information from a CD or internet using a computer| lI-B-4 |Transition
SCANS N | WC19 |I§mployrmen_t: Work

86 | 5361 will access a career exploration site or program at the school | 11I-B-4 |Transition

library/computer lab/career center to identify 3 possible job

interests SCANSN | CE5 ||§mployrmen_t: Work

87 ¥ | 5362 will save information from a computer on a CD for flash drive | | I-B-4 |Transition
for future use
SCANS N | WC19 |I§mp|oyrmen_t: Work
88 5363 will open a file on the school computer for storing assignments| | 11-B-4 |Transition

'SCANSN | WC19  [Employment: Work

89 ¥ 5364 will maintain a checking account using a calculator to balance | | 1I-B-4 |Transition

expenses/income
SCANSN | PS2  [Employment: Work

90 5365 will work cooperatively in group situations | | 111-C-1 |Transition

WC14 |I§mployrmen_t: Work

91 5366 will interact with peers/teacher using an agreed upon problem | 1I-C-1 |Transition

solving model to find a solution to a group situation
|SCANS N | wC13 ||§mployrmen_t: Work

92 5367 will participate in a group project in a specific role with a | | 11-C-1 |Transition

specific aspect of the task to complete
SCANS N | WC20 |I§mployrmen_t: Work

(EEEEK

93 ¥ 5368 wil join an on campus service club | | 1-C-1 |Transition

SCANSN | wC20  [Employment: Work

94 5369 will participate in a group service project | | -C-1 |Transition

SCANSN | w20  [Employment: Work

95 5370 will be a buddy with another student | | -C-2 |Transition

SCANS S | wc20 |I§mployrmen_t: Work

K

96 5371 will offer to help fellow students | -C-2 |Transiti on

WC20 |I§mployrmen_t: Work

97 ¥ 5372 will volunteer to help at the elementary school | | II-C-2 |Transition

SCANS N | WC20 |I§mp|oyrmen_t: Work

98 ¥ 5373 will treat customers/co-workers courteously | | I-C-3 |Transition

:

|SCANSN| WC14 |I§mployrmen_t: Work




Behavior List

Ref. No. Behavior
Grade Std. Domain/Category
99 will greet cust - i
| 5374 g omers/co-workers appropriately | | I-C-3 |Transition
SCANSN [ wC14  [Employment: Work
100 # will serve as a club offi
| 5375 icer | [ ll-C-4  [Transition
SCANS N | WC20 |Employment: Work
101 will volunteer in a [
| 5376 work area of interest | | 111-C-4 |Transition
SCANS N | WC20 |Emp|oyment: Work
102 will participate in a | [ i
| 5377 govgrnem%nt a leadership role in a club or student | | N-C-4 |Transition
|SCANS N | WC20 |Employment: Work
103 will participage in a iati i
| 5378 participag peer mediation session | | l1l-C-5 |Transition
SCANS S | EBS31 |Employment: Work
104 | 5379 will work cooperatively in ituati [ iti
of a different F?ace, se%, reﬁgrg(i)gr? situations with people who are | | l-C-6 |Tra”3't'0n
SCANSN | WC14 |Employment: Work
105 # | 5380 will decrease inappropriate | [ | iti
e racial /SeXiSt/pF))rF()ejugiced anguage/symbols/epithets that | N-C-6 |Transmon
|SCANS N | EBS31 |Employment: Work
106 5 will participate in a iati [
| 381 P P mediation session | | I1-C-6 |Transition
SCANS N | EBS31 |Employment: Work
107 will correctly use the ph
| 5382 y phone system at work | [ nm-D-2  [Transition
SCANSN | PS7 |I§mp|oyrment: Work
108 # will use the bus syst i i
| 5383 Wit ystem, making transfers if needed, to get to | | I-D-2 |Transition
SCANS N | EBS35 |Employment: Work
109 5 will accurately identif [ [
| 384 [V accurael ify supervisor and chain of command at | mD2 |Transition
SCANS N | wc21 |Employment: Work
110 $ | 538 will write a persuasive pa i | iti
5 improving aplocal systerf)n ragraph or letter of suggestion about | lI-D-2 |Transmon
SCANS N | wc22  [Employment: Work
111 will organize pieces to b i
| 5386 g p 0 be mailed | | D2 |Transition
SCANSN |  PS7 |I§mp|oyrment: Work
112 § | 5 will identify and na ific ]
387 y me tools needed for a specific job | I-E-1 |Transition
|SCANS S | WC28 |Employment: Work




Behavior List

Ref. No. Behavior
Grade Std. Domain/Category
113 will identify the sign f i
| 5388 y the sign for poison | [ H-E-1 [Transition
SCANS S | wces |Employment: Work
114 | 538 will identify the amount of an i [ |
9 y of an item need from a recipe or label | I-E-1 |Transition
SCANS S | wc24 |Employment: Work
115 § 5 will use measuring s i i
| 390 g spoon to measure dry/wet ingredients | | 1-E-1 |Transition
SCANS S PS7 |Emp|oyment: Work
116 ¥ | 5391 will identify the necessar [ |
NG w};]en eces y materials to make a snack/meal by | I1-E-1 |Transition
|SCANS S | WC25 |Employment: Work
117 5392 will match item to be cook i i i
| will match | oked with appropriate kitchen | | N-E-1 |Transition
WC26 |Employment: Work
118 | 53 will demonstrate the a i [ |
93 ppropriate use of materials | II-E-1 |Transition
WGC27 |Emp|oyment: Work
119 # | 5394 will list materials and ject/j |
resources needed for a class project/job | 1-E-1 |Transition
|SCANS N | wcas |Employment: Work
120 | 5395 will demonstrate appropri j |
ppropriate use of tools for a job | I-E-1 |Transition
SCANS N | WC27 |Employment: Work
121 539 will ask supervisor if un
| 6 P unsure how to use a tool | | I-E-2 |Transition
SCANS S SE1 |I§mp|oyrment: Work
122 5397 will demonstrate appropri i i
| 9 ppropriate use of kitchen utensils | | lI-E-2 |Transition
SCANS S | w(C27 |I§mployrmen_t: Work
123 | 5398 will use kitchen appliance (stove/o lectri | iti
sklIIe/blender/toagt%r/coffe(e maker\feigé%gg%cently | I-E-2 |TranS|t|on
SCANS S | wc27 |Employment: Work
124 § | 5399 will set time on timer and [ |
respond when it goes off | [I-E-2 |Transition
SCANS S | wc1g  [Employment: Work
125 ¥ 54 will prepare a snack/m i i i i
| 00 prep eal using a picture/written recipe | | l-E-2 |Transition
SCANS S PS7 |I§mp|oyrment: Work
126 | 5401 will dust/polish furnitu [ [ |
p re using cloth/duster/polish | lI-E-2 |Transition
|SCANS S| Ps7 |Employment: Work




Behavior List

Ref. No. Behavior
Grade Std. Domain/Category
127 4 will sweep floor usi
| 5402 p using broom and dustpan | | lI-E-2 |Transition
SCANSS | Ps7 |Employment: Work
128 # | 540 will clean a mirror/wind i |
3 indow using spray cleaner | III-E-2 |Transition
SCANSS | Ps7 |Employment: Work
129 § | 5404 will wash floor with a mop iti
| | l-E-2 Transition
SCANSS | Ps7 |Emp|oyment: Work
130 # | 540 will clean sink/tub/toilet usi i i i |
5 ilet using appropriate cleaning supplies | lI-E-2 |Transition
|SCANS s| ps7 |Employment: Work
131 § | 5406 will empty waste basket, | |
wil e ﬁnyer ocate place to dump, return, and put | IlI-E-2 |Transition
SCANSS | Ps7 |Employment: Work
132 | 5407 will wash off table and count i i |
cleaner/sponge for the joé)Jn ors using the appropriate | I-E-2  [Transition
SCANSS | Ps7 |Emp|oyment: Work
133 § 5408 will sort clothes to wash
| s | [ l-E-2 Transition
|SCANS s| ps7 |Employment: Work
134 5409 will load washing machi
| g ine, add soap, and turn on | | lI-E-2 |Transition
SCANSS | Pps7 |I§mployrment: Work
135 5410 will fold/hang clothin
| 9 9 | [ l-E-2  [Transition
SCANSS | Ps7 |I§mployrment: Work
136 5411 will serve food by carrying plates/items f [ iti
| ato serving area usingyovgerﬁJ mitts whesn E%rgeggi)a/ratlon ared | NIE-2 |Transmon
SCANSS | Ps7 |Employment: Work
137 # | 5412 will set table by placing i [ [ |
s y placing items in the correct locations on the | I-E-2 |Transition
SCANSS | Ps7 |Employment: Work
138 5413 will clear place settings a
| P gs and dump trash | [ l-E-2 [Transition
SCANSS | Pps7 |I§mployrment: Work
139 | 5414  will wash dishes in a sink iti
| | II-E-2 |Transmon
SCANSS | Ps7 |I§mployrment: Work
140 | 5415 will demonstrate the [ [ ' |
appropriate use of materials on the job | lI-E-2 |Transition
|SCANS N | WC27 |Employment: Work

10



Behavior List

Ref. No.  Behavior Grade Std. Domain/Category

141 5416 will observe safety rules on the job | | [I-E-2 |Transition

SCANS N [ WC29  [Employment: Work

K

142 ¥ 5417 will demonstrate use of various office machines | | l-E-2 |Transition

SCANS N [ wce7 ~ [Employment: Work

143 5418 will enter information into a computer | | lI-E-2 |Transition

SCANSN | WG19  [Employment: Work

144 5419 will ask for assistance from supervisor if needed | | II-E-3 |Transition

'SCANSN [ sE1  [Employment: Work

145 5420 will maintain a neat and orderly work area | | lI-E-3 |Transition

WC30 |I§mployrmen_t: Work

146 5421 will ask supervisor wherea tool/piece of equipment goes if | | I-E-3 |Transition

unsure
SCANS S | SEf1 |I§mp|oyrmen_t: Work

147 5422 will return equipment to appropriate storage area | | I-E-3 |Transition

| wc27  [Employment: Work

148 5423 will clean up work station when completed | | I-E-3 |Transition

SCANS N | wC30 |I§mployrmen_t: Work

EEEEE

149 5424 will care for tools properly | | I-E-3 |Transition

SCANS S | wc27  [Employment: Work

150 5425 will identify own written name | | -1 |Transition

SCANS S | WC17 |Employment: Basic Skills

151 5426 will dial emergency number on the phone | | -1 |Transition

SCANS S | EBS32 [Employment: Basic Skills

K

152 5427 will identify the sign for the appropriate restroom | | -1 |Transition

SCANS S | WC17 |Emp|oyment: Basic Skills

153 5428 will read and follow ____ step directions for a job or task | | -1 |Transition

SCANS S | EBS1  Employment: Basic Skills

154 5429 will locate directions on a worksheet | | -1 |Transition

:

|SCANS S | EBS1 |Employment: Basic Skills

11



Behavior List

Ref. No.  Behavior Grade Std. Domain/Category
155 | 5430 will read directions on a worksheet | | -1 |Transition
SCANS S | EBS1 [Employment: Basic Skills
156 | 5431 will locate line for bank teller | | -1 |Transition
EBS5 Employment: Basic Skills
157 ¥ | 5432 will locate bus stop | | -1 |Transition
EBS44 |Employment: Basic Skills
158 # | will wait and identify for bus with the correct number (matching | - Transition
' 5433 number, using carc% I | H :
SCANS S | EBS6 |Employment: Basic Skills
159 ¥ will identify the appropriate bus number for a particular - Transition
504 [ 5434  |will identity the approp p | E I
SCANS N | EBS6 |Employment: Basic Skills
160 # | will read a bus schedule and identify home and school | - Transition
' 5435 locations ||— H I
SCANS N | EBS6 |[Employment: Basic Skills
161 | 5436 will read a bus schedule and plan a trip to the store | | -1 |Transition
|SCANS N | EBS6 |Employment: Basic Skills
162 i | will read a bus schedule and determine appropriate time/route | - Transition
o2y 5437 for destination PRIo |’7 H I
EBS6 |Employment: Basic Skills
163 # | 5438 will travel independently to/from on a public bus | | I-1 |Transition
SCANSN | EBS6 [Employment: Basic Skills
164 | 5439 will follow a visual schedule to complete ____ job taks | | -1 |Transition
SCANSN | EBS1 [Employment: Basic Skills
165 | 5440 will follow a written schedule to complete ____ job taks | | -1 |Transition
SCANSN | EBS1 [Employment: Basic Skills
166 # | will identify words commonly found on an application for | - Transition
oo 5441 employmeynt y PP | . I
SCANS N | EBS7 |Employment: Basic Skills
167 i | 5442 will identify abbreviations commonly found in employment | | -1 |Transition
want ads l— |
SCANS N | EBS8 |Employment: Basic Skills
168 # | will read a "notice of position available" and answer ____ | - Transition
' 5443 questions about the notice I | H :
SCANS N | EBS28 |Employment: Basic Skills

12



Behavior List

Ref. No.  Behavior Grade Std. Domain/Category

169 5444 will locate __ businesses affiliated with a personal career | | -1 |Transition

interest in the white and/or yellow pages
SCANS N | WC16 |Employment: Basic Skills

K

170 ¥ 5445 will dem?nstraga_comprehensi?n of vocabulary words | | -1 |Transition
commonly used in resume writing
SCANSN | EBS9  [Employment: Basic Skills
171 | 5446 will correctly spell words commonly used in resume writing | | [-1 |Transition
SCANS N | EBS10 [Employment: Basic Skills
172 5447 will define vocabulary words commonly included in | | -1 |Transition

employment rights guidelines

|SCANS N | EBS11 |Employment: Basic Skills

173 # 5448 will define vocabulary words commonly associated with labor | | -1 |Transition
unions
SCANS N | EBS11 [Employment: Basic Skills
174 5449 will traced/\évrite peLsonaI infokgme)ltion on request (first/last | | [-2 |Transition
name, address, phone number
PS4 |Employment: Basic Skills
175 § 5450 will use a name stamp to sign a | | [-2 |Transition

|SCANS S | EBS12 |Employment: Basic Skills

176 ¥ 5451 will endorse check using a (hame stamp/model) | | |-2 |Transition

SCANS S | EBS12  Employment: Basic Skills

EEEEK

177 5452 will write down a phone message | | [-2 |Transition

SCANS N | EBS13  [Employment: Basic Skills

178 5453 will answer the telephone and take an accurate written | | [-2 |Transition

message using role-play situations
SCANS N | EBS13  [Employment: Basic Skills

179 § 5454 will write __ paragraphs based on a career interest using | | |-2 |Transition

correct form, spelling, and grammar
SCANS N | EBS14 [Employment: Basic Skills

K

180 5455 will co?wpl?te an tapplication for a driver license without | | [-2 |Transition
prompts of assistance
SCANS N | EBS15 |Emp|oyment: Basic Skills
181 | 5456 will complete an application for employment | | [-2 |Transition
SCANS N | EBS15 |Employment: Basic Skills
182 | 5457 will compose a letter of application using correct form, | | [-2 |Transition

spelling, and grammar

|SCANS N | EBS16 |Employment: Basic Skills

13



Behavior List

Behavior

Grade Std.

Domain/Category

183 i

will compose a resume using correct form, spelling, and
grammar

| | -2 |Transition

SCANS N JS2 |Employment:

Basic Skills

184

K

will complete an application for social security card

| | -2 |Transition

SCANS N | EBS15 |Emp|oyment:

Basic Skills

185

will write a letter to a business or association for information
about an area of career interest

| - |Transition

SCANS N | EBS16 |Employment:

Basic Skills

186

will count coins for a simple purchase

| | I-3 |Transition

| | EBS5

|Employment:

Basic Skills

187 ¥

will use "next dollar" strategy to make a purchase

| | I-3 |Transition

EBS5 |Employment:

Basic Skills

188

will use a coin card to make a simple purchase

| | -3 |Transition

SCANS S | EBS5 Employment:

Basic Skills

189 4

will identify "amount due" from register display

| | I3 |Transition

|SCANSS| EBS17 |Employment:

Basic Skills

190 i

will make change upto ___ dollars

| | I-3 |Transition

SCANS S | EBS17 Employment:

Basic Skills

191

EEEEE

will buy stamps/mail a package at post office

| | -3 |Transition

SCANS S | EBS5  Employment:

Basic Skills

192

will pay for a meal in a restaurant using the "next dollar"
strategy

| I |Transition

SCANS S | EBS5 [Employment:

Basic Skills

193

will locate numbers on a clock/watch upon request

| | I-3 |Transition

SCANS S | EBS45 |Employment:

Basic Skills

194 §

K

will manipulate hands in a model clock to match sample

| | I-3 |Transition

SCANS S | EBS45 |Emp|oyment:

Basic Skills

195

will match drawn analog clock time(s) to sample(s)

| | -3 |Transition

SCANS S | EBS45 |Employment:

Basic Skills

196

:

will match printed digital clock time(s) to sample(s)

| | I-3 |Transition

|SCANSS| EBS45 |Employment:

Basic Skills

14



Behavior List

Ref. No.  Behavior Grade Std. Domain/Category

197 i | 5472 will point to drawn/printed clock time(s) named on samples | | -3 |Transition
EBS24 Employment: Basic Skills

198 # | 5473 \évlljllawét_%rgﬁgmt to identified times (o'clock, half-hour, | | -3 |Transition
SCANS S | EBS45 |Employment: Basic Skills

199 # | 5474 will set time on a watch | | -3 |Transition
EBS45 |Employment: Basic Skills

200 4 | 5475 will set time on a clock | | -3 |Transition
| | EBS45 |Employment: Basic Skills

201 4 | 5476 will set/turn off alarm on a clock | | -3 |Transition
EBS45 [Employment: Basic Skills

202 I will identify times for daily activities (school, work, meals, bed, ; iti

I | 5477 medicatio%) y ( | | -3 |Transmon
SCANS S | EBS45 |Employment: Basic Skills

203 4 | 5478 will use an ATM for simple transactions | | -3 |Transition
|SCANS S | EBS19 |Employment: Basic Skills

204 i | 5479 will verbalize hourly/monthly income | | -3 |Transition
SCANS S [ WC11  Employment: Basic Skills

205 | 5480 will make a monthly budget | | -3 |Transition
EBS20 |Emp|oyment: Basic Skills

206 | 5481 will keep track of expenses using a calculator | | -3 |Transition
EBS21 |[Employment: Basic Skills

207 4 | 5482 will drop coins into the slot on the bus | | -3 |Transition
SCANS S | EBS44  Employment: Basic Skills

208 # | 5483 will pay bus driver with the correct change | | -3 |Transition
SCANS S | EBS44 |Emp|oyment: Basic Skills

209 ¥ | 5484 will complete a W-4 form | | -3 |Transition
SCANS N | EBS22 [Employment: Basic Skills

210 | 4 will complete a time sheet showing quarter, half, and | - iti

5485 three-quarters of an hour in decim%quorm I -3 |Transmon

SCANS N | EBS23 |Employment: Basic Skills
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Behavior List

Ref. No.  Behavior Grade Std. Domain/Category
211 4 | 5486 wil use time card/time clock at work | | -3 |Transition
SCANS N | EBS23 [Employment: Basic Skills
212 § | 5487 will use cash register to ring up customers' purchases | | -3 |Transition
SCANS N | EBS17 [Employment: Basic Skills
213 | 5488 will state "amount due" from register display | | -3 |Transition
SCANS N | EBS17 [Employment: Basic Skills
214 | 5489 will make change from cash register display | | -3 |Transition
|SCANS N | EBS17 |Employment: Basic Skills
215 4 | will calculate wages earned based on hours worked at a given | - Transition
o 5490 hourly wage g ¥ | 3 I
SCANS N | EBS25 |Employment: Basic Skills
216 I | will calculate wages earned based on hours worked at a given | - Transition
' 5491 hourly wage minus benefits and taxes ||— -3 I
SCANS N | EBS25 |Employment: Basic Skills
217 | 5492 will complete a simple State tax form without assistance | | -3 |Transition
|SCANS N | EBS22 |Employment: Basic Skills
218 4 | 5493 will compute percent of withholdings on pay check | | -3 |Transition
SCANS N | EBS26 [Employment: Basic Skills
219 § | will indicate need for assistance using a communication | - Transition
o 5494 system g | 4 I
SCANS S | EBS29 |Employment: Basic Skills
220 | 5495 will indicate need for assistance using words | | -4 |Transition
SCANS S | EBS29 Employment: Basic Skills
201 | will end one activity and indicate readiness to begin another | - Transition
' 5496 by pointing to materials |’7 4 I
SCANS S | EBS29 |Employment: Basic Skills
202 | 5497 wil raise had to indicate "I'm finished" | | |-4 |Transition
SCANS S | EBS29 |Emp|oyment: Basic Skills
223 | 5498 will notify others when finished with an activity using eye | | -4 |Transition
gaze/head turn l— |
SCANS S | EBS29 |Employment: Basic Skills
204 | will notify others when finished with an activity using a | - Transition
' 5499 communication system I | 4 :
SCANS S | EBS29 |Employment: Basic Skills
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Behavior List

Ref. No.  Behavior Grade Std. Domain/Category

225 | | 5500 will notify others when finished with an activity by pointing | | -4 |Transition
SCANS S | EBS29 [Employment: Basic Skills

226 § | 5501 will notify others when finished with an activity by vocalizing | | -4 |Transition
SCANS S | EBS29 [Employment: Basic Skills

227 | 5502 will notify others when finished with an activity by verbalizing | | |-4 |Transition
SCANS S | EBS29  Employment: Basic Skills

228 i | 5503 will sign to indicate basic needs | | -4 |Transition
|SCANS S | EBS29 |Employment: Basic Skills

229 § | 5504 will point to pictures/words to indicate needs | | -4 |Transition
SCANS S | EBS29 [Employment: Basic Skills

230 4 | 5505 will use at least __ new signs to indicate needs | | |-4 |Transition
SCANS S | EBS30 [Employment: Basic Skills

231 | 5506 will use .thte word/sign "Thank you" to peers or staff when | | -4 |Transition

appropriate

|SCANS S | EBS30 |Employment: Basic Skills

232 | 5507 wiItI. p{esent/point to a break card to indicate need to leave an | | |-4 |Transition

activity

EBS30 |Employment: Basic Skills

233 § | 5508 will use a (picture/gesture/prop) to express basic need | | -4 |Transition
SCANS S | EBS30 |[Employment: Basic Skills

234 | 5509 will ask for a break to express frustration | | -4 |Transition
SCANS S | EBS31 Employment: Basic Skills

235 4 | 5510 will use a pay phone to dial 911 | | |-4 |Transition
SCANS S | EBS19  Employment: Basic Skills

236 | will ask for assistance with curbs if no "curb cuts" are | - Transition

9 5511 available for wheelchair access |’7 -4 I

EBS44 |Employment: Basic Skills

237 | 5512 will ask for assistance when crossing the street | | |-4 |Transition
SCANS S | EBS44 Employment: Basic Skills

238 § | 5513 will show bus pass to driver | | -4 |Transition
| | EBS44 |Employment: Basic Skills
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Behavior List

Ref. No.  Behavior Grade Std. Domain/Category
239 will indicate a need to stop by (telling driver, pushing button, - Transition
394 | 5514 wil indicate p by (telling pushing | 4 I
SCANS S | EBS44 |Employment: Basic Skills
240 4 | 5515 will request transfer slip from bus driver | | -4 |Transition
SCANS S | EBS44 Employment: Basic Skills
241 | 5516 will call (taxi, parent, friend) for a ride | | -4 |Transition
SCANS S | EBS32  Employment: Basic Skills
242 | will verbalize directions to __locations on campus stating | - Transition
' 5517 directionality and/or landmarks I | 4 :
SCANS N | EBS2 |Employment: Basic Skills
243 4 | will verbalize directions to ___ specific activities (game, sport, | - Transition
' 5518 food prep.) }ﬁ -4 I S
ANS N | EBS2 |Employment: Basic Skills
244 I | wil deliver a message verbally from one source to another | - Transition
' 5519 using role-play situations ||— 4 I
SCANS N | EBS32 |Employment: Basic Skills
245 | will dial a telephone number and ask for information (business | - Transition
' 5520 hours, ordering information, etc.) using role-play situations | | 4 :
SCANS N | EBS32 |Employment: Basic Skills
246 | 5521 will give a class presentation on a career of choice | | -4 |Transition
SCANS N | EBS33 [Employment: Basic Skills
247 | will request accommodations/modifications from a teacher in a | - Transition
' 5522 general education class ’7 4 I
SCANS N SE1 Employment: Basic Skills
248 | 5523 will request accommodations from an employer | | -4 |Transition
SCANSN [ SE1  [Employment: Basic Skills
249 | 5524 will modify/clarify statements upon listener's request | | -4 |Transition
SCANSN [ PS11  [Employment: Basic Skills
250 I | will provide ___ pieces of critical background information | - Transition
' 5525 based on listener's needs |’7 -4 I
SCANS N | PS11 Employment: Basic Skills
251 | 5526 will differentiate formal/informal situations and state terms | | |-4 |Transition
used to address listener in each l— |
SCANS N | PS11 Employment: Basic Skills
252 | will use appropriate intensity/rate of speech/prosody of | - Transition
' 5527 speech/volume when speaking I | 4 :
SCANS N | PS11 Employment: Basic Skills
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Behavior List

Ref. No.  Behavior Grade Std. Domain/Category
253 4 | will use effective eye contact when communicating with | - Transition
' 5528 co-workers or colleagues |’7 4 I
SCANS N | EBS3  |[Employment: Basic Skills
254 | will use effective facial expressions when communicating with | - Transition
' 5529 co-workers or colleagues |’7 -4 I
SCANS N | EBS3  |[Employment: Basic Skills
255 | 5530 will use effective body posture and movement when | | [-4 |Transition
communicating with co-workers or colleagues l— |
SCANS N | EBS3  |[Employment: Basic Skills
256 4 | will use effective distance and spatial relationships when | - Transition
' 5531 communicating with co-workers or colleagues I | 4 :
SCANS N | EBS3  |[Employment: Basic Skills
257 | will speak with permission or in turn when communicating with | - Transition
' 5532 co-workers or colleagues |’7 -4 I
SCANS N | EBS3  [Employment: Basic Skills
258 | 5533 will replgnd verbally to comments/questions from peers or | | |-4 |Transition
co-worker
SCANS N | EBS3  [Employment: Basic Skills
259 4 | 5534 will initiate conversations with peers or co-worker | | -4 |Transition
|SCANS N | EBS3 |Employment: Basic Skills
260 4 | 5535 will make positive comments to peers or co-worker | | -4 |Transition
SCANS N | EBS3  [Employment: Basic Skills
261 | 5536 will apologize to others as appropriate | | -4 |Transition
EBS3 |Emp|oyment: Basic Skills
262 | 5537 will use an appropriate volume when speaking to peers/adults | | |-4 |Transition
SCANS N | EBS3 |Employment: Basic Skills
263 i | 5538 will use appropriate comments in response to praise | | -4 |Transition
SCANS N | EBS3  [Employment: Basic Skills
264 § | 5539 will use appropriate greetings with peers/adults | | -4 |Transition
SCANSN | WC14  [Employment: Basic Skills
265 | 5540 will respond verbally when spoken to by a teacher or | | |-4 |Transition
co-worker
SCANSN | PS11  [Employment: Basic Skills
266 | will verbalize his/her feelings using an "I" statement rather | - Transition
' 5541 than a blame statement when upset I | 4 :
EBS31 |Employment: Basic Skills
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Behavior List

Ref. No.  Behavior Grade Std. Domain/Category
267 i | 5542 will use picture clues to follow an ____ part sequenced activity | | -5 |Transition
SCANS S | EBS1 [Employment: Basic Skills
268 ¥ | 5543 will follow directions given with tactile cues | | I-5 |Transition
SCANS S | EBS1  [Employment: Basic Skills
269 | 5544 will follow directions from signed commands | | I-5 |Transition
SCANS S | EBS1  [Employment: Basic Skills
270 | 5545 will follow directions given with verbal instructions | | -5 |Transition
|SCANS S | EBS1 |Employment: Basic Skills
271 ¥ | 5546 will follow a ___ part verbal direction | | I-5 |Transition
EBS1 Employment: Basic Skills
272 | 5547 will decrease interruptions when others are talking | | -5 |Transition
EBS41 Employment: Basic Skills
273 i | 5548 will retall, paraphrase, or explain what a speaker has said | | I-5 |Transition
|SCANS N | EBS42 |Employment: Basic Skills
274 I | will identify sequence of events by answering questions about | - Transition
' 5549 a Iisteningyselgction y 94 |’7 5 I
SCANS N | EBS42 |Employment: Basic Skills
275 will retell or paraphrase a listening selection including __ - Transition
5[ 5550 will retell or parap g g | s I
SCANS N | EBS42 |Employment: Basic Skills
276 | 5551 will deliver a message verbally from one source to another | | -5 |Transition
SCANS N | EBS32 [Employment: Basic Skills
277 ¥ will answer the telephone and take an accurate written - Transition
v [ 5852 wil answ | 15 I
SCANS N | EBS13 |Employment: Basic Skills
278 ¥ | 5553 will interview someone in a job or career of interest and write | | I-5 |Transition
SCANS N | EBS34 |Emp|oyment: Basic Skills
279 | 5554 will attend a presentation at the career center by someone | | -5 |Transition
employed in an area of interest and list ____job requirements l— |
SCANS N | EBS34 |Employment: Basic Skills
280 I | will participate in a job shadow in the community in an area of | - Transition
' 5555 interest and list ____ job requirements I | 5 :
SCANS N CE3 Employment: Basic Skills
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Behavior List

Ref. No.  Behavior Grade Std. Domain/Category
281 4 | 5556 will identify alternative positive solutions to a problem | | -6 |Transition
SCANS S | WC13  [Employment: Basic Skills
282 § | 5557 will ask for specified accommodations when needed | | -6 |Transition
SCANSS [ SE1  Employment: Basic Skills
283 | 5558 will write pros/cons list to make a decision | | I-6 |Transition
SCANS S | EBS43 Employment: Basic Skills
284 | will share with teacher/counselor a current difficulty and | - Transition
' 5559 brainstorm solutions I | -6 :
SCANS S | WC13 |Employment: Basic Skills
285 | will contact special education case manager for support in | - Transition
g 5560 problem sonFr)wg difficult situations d PP |’7 -6 I
WC13 |Employment: Basic Skills
286 | 5561 will call for transportation (taxi/bus/Dial-a-ride) | | -6 |Transition
SCANS S | EBS19 [Employment: Basic Skills
287 | will locate "curb cuts" for wheelchair and proceed safely | - Transition
' 5562 acress street I | -6 I
SCANS S | EBS35 |Employment: Basic Skills
288 I | will ask supervisor for help in a difficult situation on the | - Transition
sy 5563 worksite P P | -6 I
SCANS S SE1 Employment: Basic Skills
289 | will respond appropriately to typical interview questions in a | - Transition
oy 5564 role pIaF;/ing si?upatign yiohp a | -6 I
SCANS N | EBS36 |Employment: Basic Skills
290 fr | 5565 will predict two possible outcomes of a given solution | | -6 |Transition
SCANS N | WC13 |Employment: Basic Skills
291 | 5566 will use the process of elimination in solving a problem | | -6 |Transition
SCANS N [ WC13  [Employment: Basic Skills
202 i | 5567 will plan action steps in resolving a problem | | -6 |Transition
SCANS N | WC13  [Employment: Basic Skills
293 | 5568 will list in sequence the components of the agreed-upon | | -6 |Transition
problem solving model |
WC13 |Employment: Basic Skills
294 | will use the agreed-upon problem solving model to address a | - Transition
' 5569 hypothetical sgltuation I | -6 :
SCANS N | WC13 |Employment: Basic Skills
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Behavior List

Ref. No.  Behavior Grade Std. Domain/Category
I | will interact with the teacher using the agreed-upon problem | -6 Transition
295 5570 solving model to find a solution in a group situation |’78 IE | Basic SKil
SCANS N | WC13 mployment: Basic Skills
& | will interact with peers using the agreed-upon problem solving | -6 Transition
296 5571 model to find a sgluation inga group situation |’7 IE | Sasic SKl
WC13 mployment: Basic Skills
297 | 5572 will use _thte aglresd-ug[on pggtr)slgrr'?alsglr\gg% r]n:odel to find | | -6 |Transition
appropriate solutions to a l— : :
SCANSN | WC13  [Employment: Basic Skills
I | will identify internal and physical indicators of stress that may | -6 Transition
208 5573 lead to behavioral outbursts I | :E I Basic Skl
EBS4 mployment: Basic Skills
299 § | 5574 will identify strategies for relaxation | | -6 |Transition
EBS4 Employment: Basic Skills
300 4 | 5575 will identify strategies to reduce anxiety | | -6 |Transition
EBS4 Employment: Basic Skills
I | will discuss his/her feelings and the alternative behavior s/he | -6 Transition
oty 5576 will choose to replace an%nappropriate behavior ISC SN | S :E | Basic Skl
AN EBS31 mployment: Basic Skills
302 ¥ | 5577 will work cooperatively in group situation | | -6 |Transition
SCANS N [ WC20  [Employment: Basic Skills
303 # | 5578 will pass the test for a driver license | | -6 |Transition
SCANS N | WC15 |Emp|oyment: Basic Skills
304 | 5579 will identify ___ personal skills that can be applied to a job | | |Transition
seiting TE13 |Employn_1ent: Career
I will identify requirements for a job in ____ different areas of | Transition
305 1 | 5580 interest | |
CE1 |Employment: Career
306 # | 5581 will identify ___ specific careers of interest | | |Transition
CE1 |Employment: Career
# will visit a job of interst in the community and write ____ things Transition
SR i R S | | |
CE1 |Employment: Career
I | will explore career interests and write about likes/dislikes | Transition
sy 5583 and/orprequmuents for the job |
| [ CE1  [Employment: Career
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Behavior List

Ref. No.  Behavior Grade Std. Domain/Category
309 4 | 5584 will attend a career faire and list ____ jobs of interest | | |Transition
CE1 |Employment: Career
I | will do three hours of job shadow in the community in a job of | Transition
910 5585 potential interst and write up experiences | |
CE3 |Employn_1ent: Career
I will participate in a field trip/industry tour to learn more about a Transition
s | 5586 spegific jog or industry and state XXXXX | |
CE3 |Employment: Career
I | will participate in ___ hours of internship with a potential | Transition
sed 5587 emprioyer gr in an area of interest and write XXXXX | |
| | CE3 |Employment: Career
# | will research three potential jobs and write a report on the job | Transition
sy 5588 prerequisites, pay, and/or availability | |
CE1 |Employn_1ent: Career
314 ¢ | 5589 will articulate career goal (verbally/in writing) | | |Transition
TE13 |Emp|oyment: Career
315 4 | 5590 will complete a career interest survey and list | | |Transition
| | CE4 |Employn_1ent: Career
316 4 | 5591 will complete a career skills assessment and list | | |Transition
CE4 |Employment: Career
.. | will go online and explore career of interest and list typical | Transition
174 5592 prergequisites and average pay | |
CE5 |Employment: Career
.|. will go online and explore career of interest and list____jobs in Transition
s1e s | 5593 thatgarea that seem attainable | | |
CE5 |Employn_1ent: Career
I | will develop a transition portfolio including personal | Transition
sy 5594 informatior?, personal str%ngths, career interests, and | |
resources for adult supports CE5 |Employment: Career
320 # | 5595 will apply for ___ jobs in the community | | |Transition
JS1 |Employment: Job Seeking
321 | 5596 will complete a resume for employment application | | |Transition
Js2 |Emp|oyment: Job Seeking
322 | 5597 will access EDD and identify___ available jobs of interest | | |Transition
| | wcit7 |I§_mployment: Job Seeking
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Behavior List

Ref. No.  Behavior Grade Std. Domain/Category
323 4 | 5598 will apply at the Deparment of Rehabilitation | | |Transition
EBS15 |I§_rr_1_ployment: Job Seeking

324 ¥ | 5599 will participate in an on campus training program | | |Transition
JS4  |[Employment: Job Skills

325 | 5600 will work in a paid position with support from school staff | | |Transition
JS4  |[Employment: Job Skills

326 # | 5601 will begin a task when asked | | -1 |Transition
|SCANS S | EBS1 |I§mp_|_p_yment: Personal

327 ¥ | 5602 will stay on task to completing an assignment/job task | | -1 |Transition
SCANS S | Ps1 |I§mp[9yment: Personal

328 i | 5603 will attend to task without bothering or talking to peers | | -1 |Transition
PS1 |I§mp_|9yment: Personal

329 § | 5604 will complete an idendepent task | | -1 |Transition
|SCANS s| Pst |I§mp_l_qyment: Personal

330 # | 5605 will open a checking account | | -1 |Transition
SCANS S | wcCis |I§mp_|_p_yment: Personal

331 ¥ | 5606 will write a check | | -1 |Transition
SCANS S | wcis |I§mp_|9yment: Personal

332 § | 5607 will balance a checkbook | | -1 |Transition
SCANSS | Pps2 |I§mp_|_qyment: Personal

333 | 5608 will make an appointment for haircut/hair styling/manicure | | -1 |Transition
SCANS S | EBS32 |I§mp_|_p_yment: Personal

334 # | 5609 will arrive on time to an appointment for | | -1 |Transition
SCANSS | Ps3 |I§mp[9yment: Personal

335 | 5610 will clean up work station when task completed | | -1 |Transition
SCANS S | wcC30 |I§mp_|9yment: Personal

336 | 5611 will care for tools properly | | 11-1 |Transition
|SCANS s | wcao |I§mp_|_qyment: Personal
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Ref. No.  Behavior Grade Std. Domain/Category

337 ¥ | 5612 will arrive at school/work on time | | -1 ITransition
SCANS N | WC30 IEmp_I_qyment: Personal

338 § | 5613 will be in classroom before the bell rings | | -1 |Transition
PS3 |I§mp_l_p_yment: Personal

339 § | 5614 will be at work and ready to begin when shift begins | | -1 |Transition
SCANS N | wc3o |I§mp_|9yment: Personal

340 4 | 5615 will be in his/her seat ready to work when tardy bell rings | | 11-1 |Transition
| | Ps3 |I§mp_|_p_yment: Personal

341 § | 5616 will remain in class for entire period | | -1 ITransition
SCANS N PS3 Employment: Personal

342 | 5617 will decrease response time to adult/authority figure | | -1 ITransition
SCANS N PS3 Employment: Personal

343 | 5618 will comply with teacher's directions I | 11-1 :Transition
SCANS N | PS3 Employment: Personal

344 i | 5619 \é\iysgring required materials (notebook, pencils, calculator) to |’7 | IL ITransition
PS3 Employment: Personal

345 § | 5620 will complete homework assignments | | -1 |Transition
SCANSN | Ps3 |I§mp_|9yment: Personal

346 | 5621 will complete assignments ingeneral education classes | | -1 |Transition
SCANSN | Ps3 |I§mp_|_qyment: Personal

347 | 5622 will finish class work on time | | -1 |Transition
PS3 |I§mp_|_p_yment: Personal

& | will keep a daily assignment notebook of class assignments | -1 Transition
ey 5623 and horgework expectations | IE | P |
PS3 Employment: Persona

349 § | 5624  |will attend class daily | TS |Transition
PS3 |I§mp_|9yment: Personal

350 4 | 5625 will complete the school day | | 11-1 |Transition
| | Ps3 |I§mp_|_qyment: Personal
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Behavior List

Ref. No. Behavior Grade Std. Domain/Category

351 # | 5626 will take breaks and return on time | | -1 ITransition
SCANS N | PS14 IEmp_I_qyment: Personal

352 | 5627 will travel independently to/from work using | | -1 ITransition
SCANS N | EBS35 |Employment: Personal

353 | 5628 will suppldbasic phersonal ingorr)nation by showing ID card (e.g.| | I1-2 |Transition

name, address, phone number

SCANSS | Pss |I§mp_|9yment: Personal

i | will supply basic personal information in writing (e.g. name, | II-2 Transition
ey 5629 address, phone number) I | :E | P i
SCANS S PS4 Employment: Persona

355 4 | 5630 will supply basic personal information verbally | | -2 ITransition
SCANS S PS4 Employment: Personal

356 | 5631 will request accommodations need for the job | | I1-2 |Transition
SCANS S | WC14 |I§mp_|9yment: Personal

357 4 | 5632 will state disability and accommodations needed appropriately I | 11-2 :Transition
SCANS S | SE1 Employment: Personal

g | will identify  positive work traits from a list of worker traits | 11-2 Transition
8y 5633 that are bgth pgsitive and negative traits | IE | P |
SCANS S PS5 Employment: Persona

359 § | 5634 will ask for assistance from supervisor if needed | | -2 |Transition
SCANS N | WC14 |I§mp_|9yment: Personal

360 | 5635 will request appropriate accommodations from general | | -2 |Transition
education class teachers/work supervisor |E | P |
SCANS N SE1 Employment: Persona

361 4 | 5636 will ask for help with difficult assignments | | 11-2 |Transition
SE1 |I§mp_|_p_yment: Personal

& | will identify __ positive person traits from a list of worker traits | I1-2 Transition
sz 5637 that are bgth pgsitive and negative traits IE | P |
SCANS N PS5 Employment: Persona

363 | 5638 will ask for a break if feeling frustrated on the job | | I1-2 |Transition
SCANS N | EBS31 |I§mp_|9yment: Personal

364 i | 5639 will identify deadlines of assignments/exams I | 11-3 :Transition
SCANS S | PS6 Employment: Personal
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Behavior List

Ref. No.  Behavior Grade Std. Domain/Category

365 § | 5640 will identify payday | | 11-3 |Transition
SCANS S PS6 |Employment: Personal

I will pick up personal items and put them in an appropriate 11-3 Transition
366 + | 5641 wil o | | IE o
SCANS S PS7 Employment: Persona

367 | 5642 will choose clothing appropriate to activity or event | | 11-3 |Transition
PS9 |Emp|oyment: Personal

368 i | 5643 will maintain appropriate hygiene for the job | | 11-3 |Transition
|SCANS S | PS8 |I§mp_|_p_yment: Personal

369 4 | 5644 [will fold clothing | 13 [Transition
SCANSS | Ps7 |Employment: Personal

370 ¥ | 5645  [will hang clothing | | -3 |Transition
PS7 |Emp|oyment: Personal

371 | 5646 will groom appropriately for the job | | 11-3 |Transition
|SCANS s| pss |I§mp_l_qyment: Personal

372 § | 5647 will wear proper uniform/clothing for the job | | 11-3 ITransition
SCANS S PS9 IEmp_I_qyment: Personal

I | will identify _ healthy grooming traits from a list of both | 11-3 Transition
srad 5648 healthy anyd unhealthg; grooming traits | IE | P i
SCANS S PS8 Employment: Persona

374 | 5649 will wait in line appropriately | | 11-3 |Transition
WCi15 |I§mp_|_qyment: Personal

g will place money/ATM card into wallet before leaving 11-3 Transition
s754 | seso  will placer | | IE oo
SCANS S | WC15 |Employment: Fersona

376 § | 5651 will store passbook in a safe place | | 11-3 |Transition
SCANS S | wcis |I§mp[9yment: Personal

377 ¥ | 5652 will identify days of personal meetings/appointments | | 11-3 |Transition
PS6 |I§mp_|9yment: Personal

.. | will maintain a monthly calendar for extra curricular activities | 11-3 Transition
arey 5653 and long term assignments I | :E i 5 i
PS3 Amp__qyment: ersona
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Ref. No.  Behavior Grade Std. Domain/Category
79 4 | will keep a notebook with class papers filed in appropriate | 11-3 Transition
3793 5654 sections | |
SCANS N PS3 |I§mp_|_p_yment: Personal
I | will keep a file of work papers/checkstubs/resumes | 11-3 Transition
90y 5655 referen%e information | |
SCANSN | Ps3 |I§mp[9yment: Personal
381 | 5656 will identifyappropriate clothing to purchase for a job | | 11-3 |Transition
SCANSN | PS9 |I§mp_|9yment: Personal
o | will ignore verbal provaction from a peer by walking away/not | 11-4 Transition
sz 5657 replﬁng/not reach%g | |
|SCANS S | EBS31 |I§mp_|_p_yment: Personal
383 # | 5658 will ignore teasing or criticism by a peer | | -4 |Transition
SCANS S | EBS31 |I§mp[9yment: Personal
384 | 5659 will give an appropriate verbal response to teasing or criticism | | I1-4 |Transition
SCANS S | EBS31 |I§mp_|9yment: Personal
385 4 | 5660 will ignore inppropriate behavior of others | | 1I-4 |Transition
|SCANS s | EBs3f |I§mp_l_qyment: Personal
386 4 | 5661 will reduce incidence of agression to others | | 1I-4 |Transition
SCANS S | EBS31 |I§mp_|_p_yment: Personal
387 | 5662 will reduce incidence of noncompliance to authority requests | | -4 |Transition
EBS31 |I§mp_|9yment: Personal
388 | 5663 will share responsibility for putting away materials | | 1I-4 |Transition
SCANS S | wcis |I§mp_|_qyment: Personal
389 # | 5664 mig isn(it(i:ia;IeC% r\1/teer)5)tal/nonverbal response that is appropriate to | | 11-4 |Transition
SCANS S | EBS31  Employment: Personal
390 # | 5665 will state anger rather than use physical violence | | -4 |Transition
SCANS N | EBS31 |I§mp[9yment: Personal
391 § | 5666 \évci)lir;%e;ggnd in a non-aggressive manner to staff when | | I1-4 |Transition
l— EBS31  [Employment: Personal
392 | 5667 will continue working | | II-4 |Transition
|SCANS N | PS3 |I§mp_|_qyment: Personal
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Ref. No.  Behavior Grade Std. Domain/Category
393 4 | 5668 will request a "time away" when in a stressful situation | | 1I-4 |Transition
SCANS N | WC14 |I§mp_|_p_yment: Personal
394 ¥ | 5669 will treat customers/coworkers courteously | | -4 |Transition
SCANS N | wc3o |I§mp[9yment: Personal
395 | 5670 will work cooperatively in group lesson | |Transition
SCANS N | wc2o |I§mp_|9yment: Personal
396 4 | 5671 will appropriately introduce self to potential employer | | 11-4 |Transition
|SCANS N | JS1 |I§mp_|_p_yment: Personal
397 | 5672 will explain situations truthfully | | 11-5 |Transition
PS11 |I§mp_l_p_yment: Personal
398 i | 5673 will distinguish between fact and fiction in a listening situation | | -5 |Transition
SCANS S | PS11 |Emp|9yment: Personal
399 | 5674 will state causes of own behavior | | II-5 |Transition
| | PS11 |I§mp_|_qyment: Personal
400 | 5675 will accept consequences of own behavior | | I1-5 |Transition
PS11 |Employment: Personal
401 § | 5676 will bring supplies/materials to class | | 11-5 |Transition
SCANSN | Ps3 |Emp|oyment: Personal
402 § | 5677 will arrive on time | |Transition
SCANSN | PS3  [Employment: Personal
403 4 | 5678 will list own strengths and challenges | | |Transition
TES |Employment: Self
404 ¥ | 5679 will state own disability accurately | | |Transition
TES |Employment: Self
405 | 5680 will request accommodations from employer/teacher | |Transition
WC14 |Emp|oyment: Self
406 ¥ | 5681 will state a types of work s/he likes to do | | |Transition

| TE13

|I_Emp|oyment: Self
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Behavior List

Ref. No.  Behavior Grade Std. Domain/Category
407 ¥ IW Y]Vrlfégfsq[ anndpk‘)lsge}n %rlgi(retror other assistive device to be better | |7 I;:;zj:em_ -
EBS30 E :
408 ¥ IW \évr%nk%rgg mtagfu& i?é\éit%es agencies, state services offered, | T I'Ilz':zzt)i/;nent: -
409 | 5684 will develop the "Student Input to the IEP" worksheet | | |Transition
’7 IST |I_Emp|oyment: Self
410 ¥ IW xiél c}gﬁtey ?dlgﬁ{iﬂg? styles inventory and state the preferred I ||7 :;:;zj:em_ -
se2 [ :
ol R [ [ T
Independent Living
412 ¥ IW \c/)vfililng%grg{ﬂine and list____ schools that offer training in an area | |7 I:air;si:ion
TES5 aining
413 § IW }/I\gll ﬁ otw;rgea ;g g?m?er?e\é?cational certificate programs and I ||7 ::ransl:ion
TES5 raining
414 § IW \é\l(i)léfgpk)j g%:;rt;oggl Ot](r?rzr;(ier:gsr%rograms and list location and | |7 Iiransition
TES raining
415 # IW \évrglls\{i;i{m\\/l\?ﬁt%tional training programs, interview someone | |7 Iirair;si:ion
TE17 raining
416 | 5691 \évrill‘ljomk?ﬁgve at a local vocational training program of interest | | :Transition
- TE17  [Training
417 # IW will apply at vocational training program | Ii |Transition
’7 IT |Training
T T [
TES8 raining
419 | 5694 will complete an ROP class in | | |Transition
W |Training
420 ¥ IW will complete a computer classin | |7 |Transition

| | TE12 [Training
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Ref. No.

Behavior

Behavior List

Grade Std. Domain/Category

421 4 | 5696

will complete a

course as a prerequisite to | | |Transition

TE12  [Training

422 ¥ | 5698

will complete a

shop class | | |Transition

TE12 |Training
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TVR Offices and Contact Information

NIILAQ

CENTRAL COUNCIL OF THE TLINGIT AND HAIDA INUPIAT COMMUNITY OF THE ARCTIC
INDIAN TRIBES OF ALASKA - CCTHITA SLOPE — ICAS

Theresa Sarabia Dallas-Lee Brower —

tsarabia@ccthita.org dallas-lee.brower@inupiatgov.com
(907) 463-7326 (907) 852-2448

MANIILAQ

Tom Cyrus: Tom.cyrus@maniilag.org
(907) 475-2162

KAWERAK

Sara Lizak: Slizak@kawerak.org
(907) 443-4362

TANANA CHIEFS CONFERENCE - TCC
Amanda Race:

Amanda.race@tananachiefs.org
(907) 452-8251

COOK INLET TRIBAL COUNCIL, INC. - CITC
Emily Matthies: ematthies@citci.org
(907) 793-3362

ASSOCIATION OF VILLAGE COUNCIL
PRESIDENTS - AVCP

Irma Goodwine: Irma.goodwine@avcp.org
(907) 543-7491

BRISTOL BAY NATIVE ASSOCIATION - BBNA
Gail Sorensen: gsorensen@bbna.com
(907) 842-2262

ALEUTIAN PRIBILOF ISLANDS ASSOCIATION,
INC. - APIA

Amy Carlough: amyc@apiai.org

(907) 222-4242

KODIAK AREA NATIVE ASSOCIATION- KANA
Gwen Sargent:

gwen.sargent@kodiakhealthcare.org
(907) 486-1361
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